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It gives me very great pleasure indeed to introauce the following
publication entitled "-English for Mixed Ability ClaSses in th- ft Course".

I

t

The reasons for my pleasure `are twofold: first, theOfis no doubt at
all that there is alreat,Lneed for such a publication in our secondary schools;
second, it has been produced as a result of fruitful collaboration between
Aberdeen Coiiege of Education and a group of extremely_hardworleing teachers
___Of_Eng1ish in Banffshire schools- whb constitute the County English Cormittee.

It is a fact that many books which are produced, ostensibly, to deal with
a particular educational matter singularly fail to do so because the sugE:estions
given are often of a most impractical nature. This is not true of the follniug
publication and therein lies its merit. Teachers of English in every secondary
,school will find it to be of great practical value in dealing with the teaching
of English in an actual classroom situation.

I .7.-.1st express my gratitude to the members of the County English Committee
for Banffshire, ably assisted by H.M.I. Mr. A.H.B. Davidson, and Mr. A.D. Buthlay,
Aberdeen College of Education, for all the work which has been done in order to
make this publication possible.

J. K. Purves

\ Director of Education.

Education Offices, 30 April, 1974
KEITH.



-r 2 -

CONTENTS

INTRODUCTION

PART ONE - GENERAL PRINCIPLES
in

C

D

I

Irer : .4 Z Effr
The d'oritp.On-sn-t-Olements .for Miied Ability Classes Page 15
Programmes of -Work for Mixed Ability Classes Page 17

The Relationship of. English to Integrated Studies Page 18
--Stilltng a Session's4Work

.
Page 19

The 'ng of an English Departm nt Page 21

Correction, Assessment and Examinations Page 23
Conclusion Page 24

Pagel

PART TWO - PROGRAMMES OF WORK

TYPE 1 Project Programmes
TYPE 2 Close Reading Programmes
TYPE ,3 Programmes of Class Work using Literature and

Related Stimuli

Page 27
Page 36

Page.45

a. Pcetry Page 45
b. The Short Story -Page 53
c The Novel Page 57,
d. Drama Texts Page 63
e, Thematic Collections Page 65

TYPE 4 Language 'Programmes
TYPE 5 Personal Writing Programmes
TYPE 6 Programmes to encourage Private Reading
TYPE 7 Programmes of Class Discussion
TYPE 8 Creative Drama Programmes
TYPE 9 Programmes of Remedial Work,
flEE 10 Additional Prcgrammes to Cater for the Special

Needs of the Most Able Pupils

PART THREE - APPENDICES

I Stag One of Structuring
II 'Sugg stions for Departmental' Policy on

fr quency of Programmes
III ..Chec Listfor Monthly Review
IV Sugg seed Composition-Section foia Term-

Exa ination Paper
V The A iliary Rble of English

ACKNOWLEDGEMENTS

4

Page 70
Page 76
Page 79

Page
81

Page 88

Page 100

Page 101

Page 103
Page 104

Page 105
Page 106

Page 107



p

- 3 -

THE -EDUCATION COI.TITTEE

115

CF BANFF COUNT ,COUNCIL

COUMY ENGLISH COI/TITTEE

MR. W. CAYIBELL

R. d. A. ET2I,ES

MR. J. D. KENNEDY

MR. E. SCOTT

MISS K. BELL

NHS., A. FAR4UHAR

MR.. J. L. McINTOSH

MISS V. MAIR

r
MRS, M. MUNRO

MRS. H. Y. WOOD

E. A. D. BUTHLAY

MR. A. H. B. DAVIDSON

0

:.73/MERS

5

1-114---G-1.1=k1n!--!-FEME-ENGLISH

KEITH GRAMMAR SCHCOL - CHO...IRMO

IRINCIPAL TEACHER OF ENG1ISH
SPEYSIDE HIGH SCHOOL

(tillzJune )972)

PRINCIPAL TEACHER OF ENGLISH'
B7CKIE HIGH SCHOOL

PRINCIfAL 'EACHE:). C7 ENGLTSH
BANFF ACADEMY

PRINCIPAL TEACHER OF ENGLISH
SPEYSIDE HIGH SCHOOL

(from, February 1973)

,gd

ASSISTANT PRINCT_AL TEACHEA OF ENGLIgi
BUCKLE HIGH SCF OL

(fromk November 1973)

ENGLISH TEACHER,
TOMINTOUL SECONDARY SCHOOL

ENGLISH TEACHE-?,

BANFF ACADEMY
NOW ALSO PRINCIPAL TEACHER OF GUIDANCE

ENGLISH TEACHER
BUCKLE HIGH SCHOOL
NOW ALSO ASSISTANT PRINCIPAL TEACHER OF
GUTDA:CE (t111 June 1973)

ENGLISH TACHE? -

KEITH r;a:_12-2..a SCHOOL

NU.; ALSO A3:313TAT;T RECTOR (C-RRICULT.Til/

GT:IDA:X.3) -3ECR]TARY

ENGLISH TEACHER
B-11IFF

NOW ALSO ASSISTANT PRINCIPAL TEACHER CF
GUIDANCE

ENGLISH DEPARTMENT
A3ERDET. COLLEGE Cf ED-CArlICN

H.L. I' G,ECTCR CF SCHOOLS



ti

4

^.1

THE EDUCATION COMMITTEE _ OF BOlqt: COUNTY . COUNCIL

r

C OUNT Y ENGLISH COISMITTEE

fr

ENGLISH FOR MIXED ABILITY CLASS ES

IN THE COMMON COURSE

L

a
t.'

SOME SUGGESTIONS FOR THE DESIGNING OF

PROGRAMMES AND FOR THE STRUCTURING

OF A SESSION'S WORK

6

,44

1974



-t

ENGLISH FOR MIXED ABILITY xCLASSES
IN THE COMMON COURSE

INTRODUCTION

No practising teacher of'ngli';b nrcd-. I-0 hp. rprlir,lei thn.t thc, -times when

his subject is being brought under critical scrutiny and when far-reach4ig changss
=eh- 04: :...t,- ..0. 410/101.- r- -. 0511 = 11011:4.. ±±CEMEjna

review the aims, objectives and methodology of English teaching. Against this
background a Central Committee on English Was set up-by the Secretary of State in
June 1966 and over the next five years it published a series of five Bulletins,
together with a booklet on the use of ,orojects in the _early years, _

After the publication of these Bulletins, local meetings were held in
Banffshire to discuss their suggestions. As a result a series 6 Workshops was

arranged to produce practical programmes for use in the classroo However, in 1971,

it became obvious that there was a need to have a county orRaniaa ion to co-ordinate
and expand the work `already done, and in January of the followi year the Director

of Education set up a County English Committee. This was composed of all the
Principal Teachers in the county, a number of assistants, a representative from
Aberdeen College ofEducation English Department; and' an H.M.I. Their remit was tb

study the national recommendations for ohs. S ge and, in the light of them, devise and
suitprogrammes of work which would be suit ble for Banffshire' schools. 4 /'-,,

The Committee chose as the first area for its operations the needs of mixed
ability classes in the common course. One of the previous county workshops had
designed a project programme which was tried out euccesifully in county schools.
However, it was felt that such a programme catered for only a Part of the work in
the early years and that there wil.now a Pressing 'need to look at the totality of
the course. '_ .

-Over the next two and a half years the Committee spent most of its time on this
task. After a long examination of aims and, objectives for, such a course they set
about devising a series. of differentkinds of programmes of work. These were tested

inn English Departments throughout the county and afterwards amended in the light of

comments received. . -

The following document, which, _ncorporates tik consequent recommendations Of'

the Committee; has been divided into, three: sections.

PART I gives,-firstIY,' an outline of the aims and principles on which the
Committee agreed to base their work and, secondly, a stlamary of the
suggestions they worked out and tested for the structuring of courses.

I

t 4
,

PART II gives details of the various types Of programmes which fhe Committee
felt could form-Part'of tbotirse'in anglish- in-the early years. For

each type: there is given a lief of suggested approaSlies which can be
used in the designing stage, followed by two or three examples of
programmes.

PART III containa h series of appendices to illustrate valious points of
organisation.and application.

During/ k

4

7

4
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During their two and half years of'work in this field the Committee were
guided in all they, did by the following considerations: -

,

I That it was altogether too facile to thin?: that devising work was
_ - totald.y a-- -case- "Off with-the- -While-it--

t was obvious that much in the traditional approachea:to*the s-.1Dect
-requiretlx-to be7-ertarrgetIT-i-tttae-evs*...1-y-iybri-eitra-that- thet-e --we

several features of traditional ways that would be jettisoned only
our peri1TThe-Go:-Im-it-te--thereEdr,--idopted the Pblie-Sr-cif=dhange

.where necessary and retention where valuable.

II .That the emphasis in any publication ef theirs should
practical help to the hard-pressed classroom teacher,
the bulk of this document is concerned with classroom
and course organisation.

be on giving
Consecluent],y,

programmes

III - That the teacher must be left adecite scope for the exercise of his
own professional judgment.

.

IV - That suggestions for courses should be wide-ranging enough to prevent
a monolithic sameness in the County English Departmente.

The Committee considered the desirability of providing a large number of
examples fcr each type of programme but in the end decided against it. It was
felt that, in a subject like English, where the personal contribution of tpe
teacher is so important, it would be wrong 4try to prepare a comprehensive range
of examples. Instead, it was decided to prepare for each type of programbe
suggested approaches which would be universally applicable. and unaffected by local
and personal differences. It was hoped that schools and teachers could use these
approaches either to devise for themselves further examples orto select critically
from commercially-published material.

The Committee,suggest that an English Department, under its Principal, should
play a major part in. the planning of courses and ,in the devising of programmes in
indiVidual schools. While central and county groups can do a lot for development,
much must be done at school level in departeental Meetings. It is their hope that
this dodument will help departments and their teachers to meet and deal with the
problem and challenges .of mixed ability classes in the common course.
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PART ONE

GENERAL PRINCIPLES
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A THE FIVE PRINCIPLES

The Committee decided, as a first step, to look at the basic principles of
English teaching. They realised that unless a start was made at this point they
would not he realty -qt.-ear in their own minds as to what English tsachinT was about
and why they as English feqchers existed.. Of coarse. it was also realised that it

unrrrery- tlie-e uoum j7 wltZi U: 113

about the nature of English teaching. However, they did arrive at a working
definition of basic aims and these are presented below in the form of five prtikeipitm.

II

Unless some such principles are enunciated there is the danger of devising work
while operating in a vacuum and a further danger of techniques, such as the project
method, unit andtheme_ studies, being, elevated into ands in themselves;

tHE FIVE PRINCIPLES FOR ENGLISH COURSES

After discussion the Committee decided to base all their work in English on
five principles. The first two of these principles are connected With basic aims
and objectives and the other three with methodology.

PRINCIPLES CONCERNED WITH BASIC AIMS AND OBJECTIVES

(1) The Principle of Developing the Communication Skills '

(2) The Principle of Enrichment

PRINCIPLES CONCERNED WITH METHODOLOGY

(3) The Piinciple of Balance

(4) The Context Principle

(5) The Principle of Active, Participation

THE P CIPLE OF DEVELOPING THE COMMUNICATION SKILLS

:'4,,- first principle is to deVslop.to the limit of a pupil's capabilities his
skill eading, writing, listening, and speaking. The Committee yield to noone

"'elle that it is still necessary, and indeed vital, to deal with the skills .

and onventions of communication in the, English classroom. It is not accidental that
this is placed as the first of the basic principles.

THE PRINCIPLE OF ENRICHMENT

The second principle is*that the English teacher should provide experiences
which will enrich the lives and to the personal growth of his pupils. In
the words of Bulletin 3, the contexts in which English is taught ... "should be
situations in which the pupilswill learn about life, about the world, and about
themselves". Unless sufficient emphasis is given to this principle in designing work
there is a grave danger or classroom activities degenerating into the trivial and tlier
undemanding. One of the'main citifies of any English teacher is constantly to assess
his_worIvin the light of this principle.

While it was thought necessary to define the first two principles separately
it was recognised that there are close links between them. It is very doubtful if
muchi



much growth in the communication skills can ever take place unless the concepts.
being dealt with are such that they will not only interest but challenge and
stimulate the class concerned.

THE PRINCIPLE OF BALANCE

The-Committee felt that it was necessary to stipulate various_Tpes of
balance which should appear in al) English courses.

(iT Within work on the communication skills there should be a balance between
the spoken and the written forms. The precise nature of this balance
will obviously vary for different age groups but it is important to
realise that in all cases the principle of balance does apply. There'

___Ihoula also be balance in the types a writing tackled.

(2) It is wrong to concentrate so much on asking Pupils to express themselves
and produce creative work that too little -time is left for them to meet
and feed on the ideas and experience of othels. The Committee therefore
placed great stress on such "input" elements as reading, listening and
possibly viewing and on the "input" contributions which can come from
taking part inplass discussion. There, therefore, has to be balance
between the "input" and the "output" elements of the course.

(3) In view of traditional patterns in the teaching of English, it was felt
that special attention'had to be paid to achieving a balance between the
first and the second of the two principles. Experience showed that it
was all too possible to concentrate on "the basics" of reading and writing
and to devote very little in the way of deliberate and detailed attention

4,0v to the second principle. Conversely, in more recent days, some seem-to
have become so concerned with personal development that the impression is
given that the mastering of the skills and conventions' of communication
is of relative unimportance.

(4) The Committee also felt that, wither the second principle, it is necessary
to try to achieve balance isn the va!ious types of concepts and experiences
offered to pupils so that a broad and varied field of human concern may be
explores. They endorsed the alance implicit in the passage in Bulletin 3
where it lists possib eas of interest as "the pity, love, loyalty,
f:e_.slr...,_c-orz-i-±c-t-rtEetears and the laughter that lie at the heart of the
world".'

When they first approached the question of balance the Committee found
themselves in something of a dilemma. For example; the ways in which the complex
communication skills are acquired are only partially understood and in such a:
situation too detailed an attempt at pre-planning and structuring can easily lead
into dangers. Similarly the second principle raises problems since i4 enters areas
which call for a very personal type ofcontribution, from .the teacher doncerned and
where effective work can be inhibited by too rigid a system 2f pre-pla ing. On the
other hand, there was a strong feeling that it would be wrong to rely n chance'to
throw up a felicitous balance of the elements in any course. It was f It that some-
attempt Would,have to be made to produce a rough and general1 formula. n the end
the Committee decided to settle for devising the list of types of balan e given
above and for suggesting a system of monthly reviews of class activity t which
the previous month's kork could be measured against this list and the tad le for the
next month planned accordingly.

THE CONTEXT PRINCIPLE

\.

The Committee see the context principle as the foundati on which all
methodology for the subject should be built. They See thre reasons fdr this:r

Os.
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(1) Pupils must be motivated aASPtheir interest eroused.before learning can
take place to any significant and useful degree, This motivation normally .

only occurs where there is a meaningful context.

(2) The nature, of the language process itself makes it as necessary for pupils

to_underst4;0=Amt-Teillao 4 :a have (omman of

vocabulary; sentence structures and basic reading.skills. To achieve a
_uskfUl_leVel_otattairimeht in the skills of reading, writing, listening and
talking, a person must, be able to apply them in a ,context in such a way that
he can respohd to. the demands.-that the context makes on him. Tips in reading ,

and listening .it is not enough for a pupil merely to decode the meaning of
a passage or undepstand the separate pleas in speech; he must also learn to
see the relationship of these ideas-to the,context in which he meets them
and to respond to theth as part of it. Similarly before he hat achieved even
basic mastery of the.dkills of talking and writing' a pupil must do more than
.construct acceptable Ontences according to the rules of language usage; he
must also show his abitlity to use these structures to further some intention
with& a given context.

(3) The third
a
reason for stressing the importance of the provision of contexts

lies in the second of the tour principles outlined above. Teachers are
.required "to provide experiences which will enrich the lives of the pupils
and contribute to their personal growth". This can only be done within a

context which exptorks "the'eternal human issues".

For the purpose of,` English teaching it was felt that a context had to satisfy two
criteria:-

( ) Firstly, any teaching experience should be a reasonably complete entity
either in the individual unit Of time allocated to it or over a series of
units grouped as closely together as possible.

'(2) Secondly, the experience should be such that it is possible for the teacher
4

to:dethonstrate its relevance and value to the lives and interests of the
pupils. The Committee applied the adjective -"meaningful" to such contexts,

The Committee spent some time discuss,ing these two criteria. Iiith reference to

the. first of these they.agreed with Bulletin 1 that therd'were sound dducational
reasons for departing from some of the traditional fragmentation of English courses"

with, for example, pupils reading a short story inthree isolated periods spread over
three weeks. Obviously this makes it very difficult for such pupils to get any feeling
of a complete context. On the other hand the Committee could not agree with some of

.

the reactions to this traditional system. Sometimes it has been asserted that all the
activity of the English classroom must now be structured int2,1arge scale pi-ojects or
themes and that there is something to be deplored about .pfactivity which is not so
grouped. The Committee felt that a complete context ,gull be of any length and that it .

is necessary in any talanced course to have a wid.e..4S.riety of different lengths. There,

is an obviOus place for the large scale projec;trIx theme blue there is an,equally _

obvious place fora whole series of shortOritexts which last only one period :or even
only twenty minutes. It would be a baokYlard step if all actiyity had to be srlueezdd
into thematic or project structures and. no place was left for shorter experiences. The

cry against fragmentatibn must not be allowed to lead to the abolition of short but.'

complete contexts from.gnglish work,
, .

1.2
The second criterion thrOws on anyteacher.planning a lesson the duty to assess

and evaluate the issues and concepts in the work proposed. If, after considering some
potential i ea, he feels that it toes not possess any felevance to the lives,-interests
and needd of his pupils then it must' be held to haVc filed the test fora "meaningful

,Ct

context".
\

,



It was?f-ct, however, that aword of warning was Perhaps necess-ar: againotIkt
ado:tin: too narrow a definition cf the adjective "meaningful". Topics shc,:.1d

rget conflined to the more obvious interests of'P,-.7.pils. It is part of a teacher's
profes ional task to -71-e his Pupils aware of ,topics ':hick 2.re of cons.::lence to
all who parta':e of the hu,,an con.litien and tc tr-r to show that these are just as..

meaningful as their more obvious interests.

CF PARTICIPATIC::*

The fifth and final principle as that, unie3s the pupil is participating
actively in whatever progre is afoot, it is ijrlikelythat he nill benefit as
"he should from it. In the, past, there tended to be too much passive listening i11
English classes and toc little call on the pupil-to participate in the various
activities.

This principle calls for certain ,attitdes and techniques in conivoting 'class
activities.

(1) The teacher must always be aware that he is only one side of a dialogue.
Teaehers must encourage pupils to have their say and be prepared to
accept for discussion points of view which differ from their own.
Conversely, pupils must be encouraged to accept that their opinions are
equally:open to debate.

(2) The whole art of questioning during lessons must be looked at afresh as a
result of point one above. In particular, the vital importance of the
open-ended question - as opposed to the closed ques$ion demanding only
"yes" or "nol' answers - must be realised.

(3) Any class will always contain members ,rho ate shy and reticent at taking
part in full blown class discussion. The alert teacher will from time to
time devise smaller group activities where it will be easier for sis.ch,f-'
pupils to participate.

In. a modern English classroom the day 'of the ,"tablets from the

Mount," attitude is over. The good English teacher earns respect for his
views.part3,0y the res-Esct he shows for those' of others.

These, then, are the five principles on which the. Cor-li tte decided to base
their work. In evolving them they trust that they have develQ -d a Working
philosophy for their subject which will enable the necessary changes tc be made

,.while still retaining what was best in the traditional ways.

41M



B - TH3 NE3DS OF 41x-ED 3111:7 ,CLA333S p,

Teere can be no doubt that, for toachers forr :erly used to streamed clas-ees in the

early year:,, mixed ability grouping can!.reise many prcblems. The raairt ail obvious one

is the great range of ability tresent 14 tne classes ails: the problsmS this raeses for
the designing of courses and progremnenie

Fe:ed with theiee preblers, the ,OomWtee cons:dered possible -ray.: cf dealing with
then. "'we ariroaches teen to have ourf:iCe,l an the thanking and writin-; ..'lc .t the

subject ana the Conr.ittee save con-eleereilon to both.

The first approach is that all, or;sincst all, --r the work of the 2n,lish claps

sh:uli be cendetstel '2er a ''n.".4aecf e-led aso--pmente co that each pupil
2- se J-_vcn tanks euitel to hisnead. in levt: -f hS:c a eethod of w rking

alvantaees en Enel-th c:eee'le reco:re_ce-: that, in thas se-:ect, _es onses
e: :nd ass:-nments very trelne. :t also ha; tee afventage
f_ani i.:t- nn for a m,xe ob,I.ety :11"1-7, '-f=ererit -re'en of os-e.oarent ca. be

--el. 'ha Oon-it-ee tnot 71:;="' en.era=nee enthole--.e-1 rccoct
_-roTe_meee bore :Alt 4.hese :clefs. .Re,felt that, while inlevi-:eal :orh as

hn ineortant :'ace en the 21.:1:.fn :h2.11: nt ke -e fha teoallty of -ne

The Oommittee a=s considered seoon:
of ecrk. ;-.gaan, they could see ah .

organisation could be helpful. For -.ntm:le, ths::

:ratk the remedial neede of the :eaakeee or in eech

:n :s often advocated - that
zh *ore a g,-,oe_er eethod of

_1.t usefulness in 'lealing
ctevity as organasing the use of

a ';epe recorder in :ro:ect werk. ag-n felt that s approach
ceel: . tee -;ho'e easYer to ranh.ng --_ma; abil-e- elesel.

e--4 i-rave 2i"tae_ons orgoraslag -lae-es to;."' ly on inilvideal

or _Lee Thenea Jere:-

e(1) Tnglish is not basically a mono ,._t sebjece, 7ather if '5 one :e-a rueils
learn by meeting a.seres of exlerlences 'evaee:: an-Carafelly structured by
the teacher. Fart of the learn:ng Jprocees :e meetin7 ;hese ompereences
group or class siluaticn -nd being influenced by the differir- and varied
reactions within the group. For example, aeeting a pca± an company with
otners helps puils by introiec:ne the :o response:: ehich 71i711 not have

arisen to :i they been left e.) themsolvee. Brcalening -f .10::73n7 car tahe

place more eaelly in the interplay of a eitea'ion In the

isolation of private a:s. :_ene Theeefere the Com.:.:,:e cart.inly see
a continuing Plebe in Tr.glash .:ork fir rogramme.

:n a subject like Englieh muck loren:- on :eresnaliee cf the teacher and

on his ability to stimulate :nearest, elen ':reader hsraeons, and devise

rich litga4tic environments. Obvloesly a teaeha: can hae such influence
in a one-to-one or in a --_our Fe-ev-r, it ::es felt that it as

much more economical and 2.'71'3 %Iall'fal in :'.nnin-, fcr baleec If thIs
influence could operetta for "eo at class lev:l.

-

(3) Yost children whose -re -.7 lc level -r7 probably in This
condieion leca-ese they a. "o --oo-?1' -_-o en an cne-ironment ::heretno lovel of.

Lang-uage skills -rhich they eeet is lee. S-oh :opals nors than anything
else, to he exposed to a r =ch atingla:an: -nvironment in both co coot and
languago. Trouping by irtc12iyenee or 'sy 7e-rel of cor.-an, of :kills eculd

-f I :" ncr, seff

eright5:a eeilleen. :von -r -nteee-;t aroups :set tne p:eralio

chance of beine. Th: 1.f.:4euict'_c grounds,

again see a continuing plece in :+n- _..o.: "7o2:: for the class mrogramme.

(4)/
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(4) The Committee in all their deliberations tried to be practical. T6them
it did not seam a viable proposition'tcx ask English teachers to design
all their work on individual or,groupmethods. Designing balance,and
progression into each of the class courses hi which a teacher is
responsible is a difficult enough jai; without compounding the difficulty
by asking him to design and balance several independent courses for
groups and individuals within each slats.- .

(5) The nature of English is such that a mixed ability class does not.present
- quite so many problems for its teachers asdn some. more content-based

subjects. In some other subjec)s, where the bulk of first year activity
consists in working through a6equential course in content and skills, it
is obviously unreasonable to expect everyone to progress along the common
line at a common pace. In such subjects it is patently,wise to stress the
dangers,of adopting any ideiof a class or year- norm for achievement and
rate of progress. The Committee recognise tit in such disciplines
widespread group work could well be vital. Erwlish, however, is not such
a sequential subject, especially in the'"input" 'perts of its courses.
Experience has shown that different levels of intelligence cah react
meaningfully at their own level to a common stimulus. A'useful analogy
is probably a mixed audience listening:to a piece of classical music. The
serious musician responds at one level and the interested amateur at
another but both can benefit from the experience. Obviously there are
limits to this. To extend the analogy - when the musician wishes to
venture into a more academic analysis of the music he must leave the
amateur behind. In our own subject, when the brighter pupils are ready to
go on to a study of literature in its'own right they must leave the weaker
ones behind. But this stage, it is felt, is nqt in the early years. In

the first years of secondary there is a -wide range of experiences in the
English classroom which can be. shared by ,pupils of most levels of ability.
The Committee, therefore, again see a place for class prograrmes,
particularly for the "input" part of courses.

(6) The Committee felt that, in so7e of the approaches put forward by
advocates of individual and group methods, there was too much emphasis on
personal creative produCtion and "ouAput", and too little on the.vital and
formative "input" of listening and reading." A sizeable element of class
programmes in any course Could avoid- such an undesirable imbalance arising.

The Committee therefore decided that, in their approach to designing courses
for mixed ability classes, there should be a mixture of cla6s work and individual
work. They felt that the "input" element (apart from Private Reading Prdzrammes)
should be conducted laigely by shared class work. However, activities like
assignments, correction, and dealing with the special needs of paiticular pupils
(e.g. remedial) Should be conducted by individusl or-group methods.

4

UPER LIMIT TO MIXED ABILITY ;MASSES
3Ft

The Committee felt that in the early years there were certain advanta:es to
mixed ability class groupings. Under such a system there were obvious social
;benefits with? the disappearance of the:heartbreaks $or some pupils Which used t!o

acdompany selection at the end ofprimary school. Three to four years' experience
at' such classes within the county has shown that, in English, the diffichlties are
not quite as great as hadeonce been thou -ht and that courses of value to all pupils
can be provided under such a system.

HoweQer, it was felt that there were obvious -time limits to the mixed ability.
system as classes progresSed up the secondary school. The Committee felt that
English classes should b4 "set" at that point were the better pupils needed a . 1.5
level of concept and a laVel of language in their "input" material which were of
such a difficulty that the others would be Atable To come to terms with them.r

Experignce/
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Experience seemed to show that certainly in Si, and to alesser exteit in S2, the
better pupils did not suffer from sharing a common "input" element but thereafter it
was felt that separate and more demanding provision wo,dd have to be made for them.

POINTS TO BE NOTED IN DESIGNING FROG-RA=5 FOREEpD ABILITY :CLASSES

The Committee felt that there were several points which:should be noted in
designing courses for mixed ability classes. These were:

(1) The primacy of oral work. They suggest that there should be.a. lot of

discussion built into all aspects of programmes slid that care should be
taken to involve as many of the class in this as is possible.

(2) There is some danger of underestimating the neeas of mixed ability classes.
It would be a mistake to assume, becat-.se some nupils have an insecure grasp
of language skills, that the second principle does not matter and that such
classes should be given only undemt.-nding and easy concepts to handle.
Diluted pap will_not lead to growth.

(3) There is a particular danger at thiS level in relying on noncontextual
language exercises. Such exercises totally ignore the second principle and,

being noncontextual, they have only limited value for the first principle.

4I

(4) Care must be taken in selecting "input" materiel to ensure that it is of
such a'nature that the range of ability in the class can all get something
from it. Material which is too undemanding will not do justice to the whole

:4C1ase. Similarly, material which is too difficult should be postponed till

tie better ptpils are divided into separate classes. Experience has shown

that there is now sufficient suitable material for mixed ability classes,in
the early years.

(5) Literary texts in the early years should be seen as a nears t an end rather

than as ends in themselves. At this level a pupil's developiWg interests are
in life itself and so the Committee see no place for any form'of literary
criticism. They also feel that a aide reading of literature used in tais
general non-specialist way is the-best way of laying a foundation for fut
specialist work in literature with those capable of going on to. .t.

(6) The subject English is concerned not just with the development of language
skills but with the develAment of sensitivity, scales of values and all the
other aspects of the second principle. For this reason there should be
severe limitations on activities like 'exercises on the use of reference books

and on ploys involving a lot of factual-research and copying.

(7) Remedial work raises special problems. The CoMmittee therefore dedided to
devote aseparate chapter of their document.to it.

16
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C - 7E3 COMPONENT tLEW,N7-3 FOR liTL_:: CLASSES

'faving looted at the special problems,of mixed ability classes, the 0o...-Attee
t'Irn_lelves to the Question of what rxecisely were the component elements

a rse for such pupils. They found it helpful in their own thinking to list
theAe under the headings of the first Luc) Of the ffve :rinciples. Since the third,
fourth and fifth principles are concerned more with organisation and method than
with content, it was not felt to be necessary to include them as headings
list of components.

It should be noted that these comnonents do not re,resent different +-=- es of

^riclass lesson. A ra e of com onents will be -resent in Pn- teq s4t
different _programmes of.work will make use of differen+ cono tio from the list.

It was hoped that such a liot 'au-LI be he1211 p.ag-ammes were being
designed in alerting teachers to he full range of whLch sho-:.1 be
present .n:. an'- course.

ci) Ti: r ?7 -C._LNG r.-11 DE7/70: Irg

(a) Extensive experience of'practising the 'kills of listening and talking,
in contexts of a suitably demanz!ig level. The concepts should force
the R.fpil to new experiences in language.

(b) ,Extensive experience of reading for a vaL'ic,-;y of p-,triods including_
among others:-

(i) Close roadinE

(ii)

)
iteratura in,c1-.:3-..3o 1.7ra e_l.. , .ik,

S(-.1if) Priv:te res.lin 2.,::: _'.:c- - C.:,-;)n/.-)--.-ffotiol-, .
P

(iv) Meaningful T:or'_1-... --3f21-ve 1,cd,:t.

(c) ixtensivi:'tpact-!"ce in -.77"4::::-:.;- 'Pol-ia r 'II, . l

(d> 2ncouraomen.4, 70 use language or.,?:o,t,i7ely.
.

(e) Encouragement of 'an interest in the working of language, but not t-a
systematic study of linguistics or z-rammar.

(f) Opportunities for remedial work, to deal with -:eaknesses revealed in
class activities.

- THE PRINCIPLE OF ENRICH=

(g) Uidening of horizons, beyond t:e 7_nd the enrichment
, of exrerience.

_

(h) Opporlinities to 'become sensi-Ave to ard. have raspeaz for:-

(i) the complexity
`
of human nature

(ii) the whole range .af o=ti:nz

differing scales of values

17
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(i) The .-2romotion of an attit.-.1e of mind which, after consideration, evaluates
Pnd reaches concLisions On DeoDle and sit.aations. This is realll.
encourar--inr -).pils to erect their own scles of val-ec, but does not
include indoctrination.

(j) Cpportunities to stir the imagination :ad create something new.

(k) Opportunities for the development of aesthetic sensitivity.

(I). Development, through classroom activities, of initiative, self-reliance
and the ability to get on in a work situation with others.

(m) Development of a sense of social responsibility.

There are cortain over-riding features of work in English which cannot easily
be :efined or included in a list of component elements. For exam-.,1e, the pupil

hould find his work in the English classroom stimulating and- enjoyable. Unless

thf.s is so, it is unlikely that the programmes will be successful.

eb.

wK
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D"- PROGRAN!1E5 OF WORK FOR MIXED ABILITY CLASSES

The Committee then set about devising a range of different types of programme.
In all they drew up plans for some ten different types.

* 1. Project Programmes (Various types as outlined in "Projects in Practice")

* L. Close Reading Programmes

* 3. Programmes of Class Work using Literature and Related Stimuli

(a) Poetry

(b) Short Stories

(c) Novels

(d) Drama Texts

(e) Thematic collections of various literary and other stimuli

(f) 'Fpms/Recordings/TV/Other works of visual art
ik

4. Language Programmes

5. Personal Writing Programmes

6. Programmes to encourage Private Reading

7. Programmes to explore Issues of Interest by Class or Group Discussion.

8. Creative Drama Programmes

9. Programmes of Remedial Work

10. Additional programmes to cater for the special needs of the most able pupils.

These then are the types of programme which the Committee found useful when
designing courses. They would not claim that the list of types isiiecessarily
exhaustive and they would like to think that Individual departmeas might design
others to add to the list from time tottime.

It will be obvious that in several places the ye-Mous types overlap with each
other. Despite this, it proved useful to define ten separate types since each gives
a differing emphasis to the com onent elements. This, it was felt, would help the
English teacher in his task of esigning a varied and balanced course.

Some of the types of pro ammo are Obviously of greater importance than otIlars.
Some will appear at frequent intervals and others at less frequent intervals. In

some terms some of the less impoifint ones may not appear at all. The Committee
decided to call those which should appear at frequent intervals MAJOR programmes
and the others MINOR ones. The major ones are_designated with an asterisk. The

project is,, of course, a special type of MAJOR programme, occupying a sizeable
block of time but not necessarily appearing'each term.

19,
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E - THE RELATIIISHIP OF ENGLISH TO INTEGRATED' STUDIES

During their discussion on types of programmes, the Committee looked at the
question of integrated studies and the possibility of teaching English within such
a system.

They recognised various advantages in this approach. Firstly, they noted its

fulfilment of the Context Principle, in that most integrated systets are based on
meaningful themes. Secondly, they erode unnatural subject barriers, take the
emphasis from the subject qua subject, and place it squarely on the issues of life
itself. .1

However, the Committee feel that there are' limitations in English teaching to
the integrated approach.

(1) There are so many concerns to be covered in any integrated course that
the full range of issues under the Committee's second principle tends not
to be raised. This is particularly true of the more personal issues dealt
with traditionally by literary texts.

\l/fOf Again, with so many concerns to be covered in an integrated approach,
there is necessarily I.,limit to the amount of close attention that can be

given to the-Principle of Developing Communication Skills. Obviously in

an integrated course every teacher will be a teacher of English in this

sense, but the Committee feel that thee is mat value.in having outside

a course a particular teacher who, in separate Reriods, can pay

special attention to ii.

The Committee therefore see a continuing need for some separate periodS for an

English course in any school where integrated studies are introduced.

(2) The existence of separate periods for English allows such very personal
issues to be approached in the comfort of a fictional setting by
concentrating on literary and other related stimuli.

2 0 0
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F r STRUCTURING A' SESSION'S WORK

Any plan for a year's work in English will, of necessity, be a compromise,-
because it is quite impossible to fit in every single element which could be
considered of value. sAeh compromises, however, will only discharge the full
range of teaching aims if there is some measure of pre-planning, if such pre
planning'observes certain criteria, and, in particular, if the basic principle Of
balance is observed.

The suggested criteria to be obskwed when structuring a session's work are: -

(1) Every course must provide the pupils with an experience of EAglish work
which contains a balance of the various components listed in Section C,
page 15.

(2) Within this balance the components which require frequent and intensive
practice must appear repeatedly within the, overall structure. Types of
component requiring this treatment are mainly (a), (b) and (c) on page15.

(3) All work should be organised in "block's" of time, each of which forms a
Meaningful and complete context. Some "blocks" will only be one period
long, others may last 3 or 4 periods, while a few will occupy a number,
of weeks.

(4) Ip planning the work fora parti ular class the teacher should make
provision for any special needs which he has diagnosed. For example,

he may find that the class, as a whole, has some vakness in reading or
writing, or that there are some bright pupils who %an only.be stretched
by the kind of programme listed as Type 10 on page 1QD. However, Such
special provision should never be allowed to break tie principle of a
balanced course.

(5) Childrenneed_variefY in theircIassroom experience. The work should
. -

therefdre be structured so that the "blocks" vary in length and in
nature over any period ortime. Also, within the longer "blocks" (e.g.
projects or novel reading) the work should be_structured to have its own
inherent variety.

THE TWO STAGESIN STRUCTURING

The Committee suggest that there should'be two Stagesin the process of
structuriwArses. The first shouldhe,concerned with long-term outline
planning the second with more detailed month by month planning.

Stage One

The first stage should normally be done by the Principal Teacher, in
consultation with his staff, initially before a session begins and subsequentl
before each term begins. It is concerned with;

1. The "blocking in" of the weeks where the few large blocks are to occur.

(a) At this point it will have to be decided whether a Minor (Stater) Project
is going to be used and whether there is to be one or more thaOtine full
length project.

(b)/
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(b) At this point also Principal Teachers will ensure that teachers with more
than one mixed ability class do tot have two projects operating
simultaneously..

(c) At this point other major blocks of time can be pre-planned, e.g. "Novel

Reading Programmes".

2. This stage also deals with the allocation of texts to particular classes so that
the best use is made of resources and that there is co-ordination in all
departmental work.

3. A departmental decision has to be made and publicised on policy for those
components which require frequent and intensive practice. This will include

decisions on such things as the number of close reading programmes per term and

on the frequency of extended'writing practice, which individual teachers are

reqdired to build into their-class programmes.

4. Departmental policy has also to be laid down giving broad outline guidance on the

frequency of lesser programmes like Type 4 (Language Programmes), Type 5 (Personal

Writing Programmes), and Type 7 (Programmes on Group Discussion). Here, as

elsewhere, the overriding factor is BALANCE.

Two possible examples of long -term Plans with blocks of weeks reserved for projects

and other lengthy activities are given in Appendix I. A list, of the Committee's -

suggestions under points 3 and 4 above are also,given in Appendix II.

Stage Two

The second stage is concerned with a monthly review of past work and a detailed

pre-planning:of the work for the ensuing month.

1. It is at this stage that the individual teacher decides on the details of his

programme for the month. .

2. Above all at this point the teacher's,-jobis to review the BALANCE in the work done

e-so'far so that he can make any necessary adjustments.

3. Of. course such monthly plans will, and indeed must, be capable of being altered s"

during their run to meet circumstances which arise. The review at the end of the

month should take account of those parts of a monthly plap which were not overtaken_

or. which had to be altered.

However, the Cbmmittee feel that it cannot be too strongly stressed that pre- '

planning and monthly reviewing are necessary if the overall structure is to achieve

a compromise which meets the five principles and if there is to be a balance in the

components 'covered in.the course.

A suggested check list to be used by teachers at this second stage of monthly

reviews is given in Appendix II;

0
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G - THE RUNNING CF AN ENGLISH DEPART=

The responsibility for policy making and for administrative detail inside any
English, Departme-st must, of course, lie with its Principal Teacher operating within
the policy guidelines laid down for his schoolas a whole.

However, the Committee (which containedtall the Principal Teachers in the
county) felt it might be useful to give a list of suggestions for the running of
English Departments which they themselves had Mind of-help in their Own s hools.

(1) The principal suggestion is that it is unfair torboth teachers and pupils if
the administration of the department is limited to the logistics dof ordering
a_ld deploying book resources, to-the organisation of the setting and mari#:ing
cf ex:.minations, and to the discharge of the other administrative -Lake which,
fall-to the lot of the English Department. All these tasks, of course, have
to be dealt with-, but it is felt they should form a relatively small part of
tthe wcrk Qf running an English Department.

In the present climate of change and uncertain y in the subject the main
tc.ok in rxg-nising any English Department should be the establishment, thro.Agh
discL..s,ion, of a departmental policy for- the main aspects of the subject and

dissemihation of this policy to all members of the teaching staff. Such
polieie., must be open to constant review, but the Committee feel that it is
un4,Apft,1 to both staff and pupils if there is no reasonably clear departmenW
policy and, if staff hav -66 operate more ar less independently in a sort of;
u_ahappy vacuum.

(2) The Principal Teach '.0 supervise and co-ordinate the design of all
courses ih the light of th agreed policies. .

#
'

(3) The Principal Teacher sh , in consultation-With his staff, arrange for
StL.';e One of the structuring of courses to_ be carried out either before a
.S3ZSi starts or in its very early days. It may also be necessary for him to#4);

,

org:_ni.-,c reviews of such outline structures at the beginning of each_term
within the session.

.

. .

(4) The Principal Teacher should also lay down a procedure for supervising and
co-ordinating Stage Two of structuring ,Then monthly reviews and detailed prs-
planniAq aro carried out. A procedure for this could be the submission cf
revio;o and plans to him'on a regular basis.

. ./

(5) Th'ere should be a positive and continuous in-service function designed into
the -7c-rk of any department. The Apartment should be a working .team within
hich teachers are encouraged to think critically about the policies and
praetic_s of the Department's work", ark ivitwhich they can meet and discuss in
detail any proposals coming from regional or national development bodie It
shculd also allow them to, gain experience of designing and adjusting courses.

External in-service courses will obviously have an important part to play
ifr., disching this function. The ideas and the suggestions for revie.ling
de,artmental policy will often. come from ouch sources. Similarly, natronal
Blaletins and regional documents will also have their part to play. However,
the Comiattee feel that the influence of external courses can easily be
disipated, and development publications (,even their ovn) can become jittla
Lore than nine day wonders unless in each school there is a continuing ih- 23
service mechanism whicllactively involves all staff. This departLental

-filo-service function is particularly Vital,foraoung and Zcflexperienced teachers.

(0 If at all possible, weekly staff meetings should be held,involvin6 all.mombers
-- of the departmei1i. If this rs'not possible, they could be held in two sactions.-

p,J.;ch meetings should, over a session, cover 4 range of nine functions:-

14 (a)/ ., .



(e).

(a) Arranging administrative and 14)gistic details.

(b) Drawing up and co-ordinating Stage One plans for the structurin& of courses.

(c) Discussing points for Stage Two of the structuring of courses which are of
general concern. (Discussions on the detail of individual programmes are
perhaps best held on an individual basis with the teachers concerned.)

(d) Discussions' and reviews,ofoverall departmental policy and of policy for
different parts of the work.

(e) Discussions of any relevant development publications issued by regional of
.national bodies.

(r) 'Organising and co-crdinating the drafting of new programmes of work either
,

from scratch or by utilising commercially published material.

(g) Discussions of poss, ible books and texts to be purchased on the requisition
in the light o departmental policies.

/

(h) Di cussion on the "rogress of individual pupils, allocationoto, courses,
re edial.needs, etc

It is suggested that at least one meeting in four should deal with points,(d) and

All of these suggestions make great, demands on Principal Teachers and on class
teachers who may well have other school duties. However; it is felt that to ask for

much less would not do justice either to the pupils or to the professional attitude of
English teachers to their subject. Obviously in the hurly-burly of school life
compromises will have to be made, but it is stressed that in any such compromises the
basic principle of balance should.be observed. In particular it is hoped that
administrati.ve detail will not be allowed to squeeze out the policy-making and the in-
service functions from the English Department's work.

The Committee would suggest that if the Prtncipal Teacher is to discharge fully
all the duties placed on him in the above suggestions, he requires an adequate number
of non-teaching periods. The number of such periods should be in proportion to the
number of staff whose work he has to supervise and co-ordinate. It is particularly

important that he has time to meet and discuss points with members of his staff .on an
individual basis.

r

In the Committee's view, difficulties can sometimes arise when too many duties like
running the school library and the school magazine, producing plays, and making
arrangements for prize-giving are made the sole responsibility of the English ))epartment.
It obviously has to contribute its share to such duties, but only its share. In

particular, the Committee feel that too much of the time of the Principal and his
assistants should not be taken up by library administration. They would endorse the
suggestion for organising and running the school library and resource centre put forward
in the Joint Policy Statement issued in 1973 by the School Library Association in
Scotland and the Scottish Library Association. Teaching, the formation of policy, and

the co-ordination of courses must remain the prime concern of the,Principal Teacher and
his staff.

2 4

a.



CORRECTION

H CORRECTION., ASSESSMENT AND! EXAMINATIONS

4-

The Committee would stress that there is much more to dealing with +pupils'
work than assessment and the giving of a'grading. They '46Uld-endorse the three
fold description of the process of correction given in "Projects inyractice in
paragraph 7(f). There, correction. is said to consisil of:, -

(i), Commenting o& the appropriateness of the response and on whether the
pupil has seen the full possibilities implied. in the assignment..

.

(ii) Teaching thd discipline of relevance.

Correcting errors in spelling, punctuation and sentence construction.

The Committee see their basic principle of balance as again' applying her,. All
three elements must be found in the process of correction.

USE OF FIRST AND SECOND DRAFTS

In operating this system of correction, teachers found it useful to suggest
to pupils that, for most written assignments, they should make r'Ough, first draft
and only e a final draft after discussion with the teacher. No"difficulty was
encountere in getting pupils to accept this practice which is, after all, that ,

normally u d in adult life.

ASSESSMENT

The Comdittee wish to stress that a great deal of assysment can take place
on a running basis throughout the session. Tlie variak'ty0b of programmes
suggested prpvide ample opportunities for pupils to produce a whole range of
different kinds of end product suitable for assessment.

The Committee recommend that for the running assessment of such work a grading
system (A/B/C/D/E) be used hither than a system of marks,

There are real diff4culties about the giving of a continuous series of low
'marks to pupils at the lower end of the range in mixed ability classes. A long
sequence of low gradings can easily depress Ok pupils and discourage effort. On

4 the other hand, inflated gradings to encourake the pupil can lead to difficulties_
with both pupil and parent, when term examinations do not refleck these gradings.
The Committee suggest on this point that sympathetic honesty is the only longterm
policy worth 'pursuing. t-'

0

With mixed ability classes in the early years, the Committee can sGe the need
for some form of examination external to the individual classes. They recommend
that such an examination should not take place before the end of second term in
first year and that it should consist of only a composition assignment and a close
reading one. It might also be possible to incorporate an element from the continuous
assessment of.the pupil's work throughout. the year in the pupil's final examination
mark.

One problem arises when assignments in composition are set in an examination to
classes who are used to w(Ving with programmes which observe the Context Principle.
Young pupils, particularly at the 1oWer end of the ability spectrum, may be unable
to respond adequately or do themselves,Justice when the only context,given in the
examination for their writing is a very brief tit of the traditional type. (Older
and more mature pupils will, of course, be able to create their oWn complete ,

contexts, from ,such titles). To overcome this difficulty with these young pupils,.
special efforts, should be made to builitup complete and meaningful contexts within 20,
Which the examine ion assignments could be set. An example of such a composition
,paper for a first form class is given in Appendix IV.

1



I - CONCLUSION,

Eaglish is a subject which embraces many diverse elements. As their work

progressed, it soon became obvious to the Committee that there was a need for some
brief bu,; clear-cut policy statement by which all the .various parts cculd be

..r:Ile;.j.:rated into a meaningful whole. The Commitotee were impressed by the way an

L;olicy was outlined in the series of five Bulletins'published 7 the C.C.&
bitt felt there was still a need for a more succinct statement which"could be used by

Tri-siod.1 Teachers in the day-to-day management of departments.'

The various defects in the tradit±
Neverthele-,s,, the tr

k co-ordinating all the, various ae
to .sc tLe running of a depart-nett.

1.-.4, easily-understood patter
Ne/ertheless, the need §till remains to

onal approach to the subject a'rt now obyious
aditional systef. had the 1,e2it of providing a
tivitieo in .riglish, which was' easy and simple
It is unlie4that there will clier again be

n for cd-ordinating
have a pattern.-

in a time of curricular change, it
new concepts can be so fanci

so creating ilbal:Lnce.
c cals in themselves.

The Committee feel thA the'tipe has come" to ask-teachers to concentrate on the

lalance of-t,he over-all tune rather than on producing interesting, new but

'ioolatnetes.

i5 all too
rating that
3ometiLv-1

easy for this point to be forgotten.

thy e. cluie oLlor bLt alivally
new apixoaches to methodology can

In,considering,all the various elements to be found in the work of English class-
:?0=3, .t seemed to the Committee lat the 4nj.ish roller has three overlapping areas

of These are:-

(i) A responsibility to the individual pupil, to help him to achieve the

(ii) A responsibility to society, to equip pupils for life uitiiiu t and

"to introduce them to its culture.

(iii) A res onsibility to the subject, to equip pupils for latar, more
tigorc s academic work in the diScipline.

Obviously, all thr e areas overlap. Howeva:, it was felt that they fcrmed useful

lo,cri,:.tive positions of the responsibilities Which Jnglish teacher.-ifeel fall upon

their shoulders.

Any brief poly statement for the subject;, it was thought, has to answer ttire

rats of questions about these areas of responsibility. These are:-

(i) What content .anl experiences would discharge the rer:ponsibilities in

each oflthese areas?

(ii) What teaching methods would best discharge tide unoe various resibilities?teaching

be given to each of the three &reap?

45s a

different set of answers tl, questions,

'insights and bbliefs of he partiCular" age.

(iii) What relative weighting should

Obviously each generation will give a
allirers varying to suit the attitudes,
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THE POLICY YARDSTICK USED BY(THF.,

(i) CONTENT AND EXPERIENCES

PRINCIPLES or?, AND TWO, AS CUTLINED ON PAGE 8
THE LIST OF COITONENT ELF:CENTS, AS CUTLINED ON PAGE 15

(ii) TEACHING METHODS

PRINCIPLES THRTE, FC:R, AND FIVE, AS =LINED IN PAGES 9 TO '11

(iii) RELATIVE WERMING

All Fr.UAL WEIGHTING IN RESPECT CF TFE RESPONS;BILITIES TO THE
,-- INDIVIDUAL AND TO SOCIETY, WITH ONLY AN INCIDENTAL TOUCHING ON

THE RESPONSIBILITY TO THE MORE ACADEMIC ASPECTS OF Tilt; SUBJECT
DISCIPLINE.

In fuller answer to the third question, the Committee felt that they should give
eoual stress to the areas of! responsibility to the individual and to society.
They felt that they -'aid not at to give much direct stress to the responsibility
towards the more academic aspects cf the subject. The early years were the stage
for general, wide experience, and the more academic aspects could feature more
properly at later stages.

This the is the policy yardstick used by the Committee when desi3ning work
for mixed ability classes in the. yers. It is'hored that this fol'mulation
-:ill assist Prncipal,maachrs -hA Ass'stant Princir,-1 =,,chers to leas discussion
on Subject policy at dePartment meetin.2s and.esaip clasoroom teachers to plaLr a
fv21 Dart in such diScussiohs.

The progr4mes whickfollow have' peen based on these sugTestions.

27
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PART TWO

PROGRAMS OP WORK

28
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; TYPE 1 PA(SJECT PROGRAMMES

. 'SUGGESTED APPROACH

Based On Appendix 1 of "Projects in Practice")

A. Definition

An English project ie an. integrated and structured programme of work built
round a central idea. or situation and designed to provide a continuous related
series of varied language experiences..

B. Concerning the Choice of.SUbject
.

1. The subject chosen as the context for the project programme should have
relevance, to life as it is kAown to the pupils. If care is taken do this

point then it is more likely to catch their interest and motivate their
respqips . 4-

2. The level of difficUlty.in the concepts within the project should be
appropriate to thelevel.of the pupils' development.

3. The programme should not be basedon a context which depends too much on
background information which the pupas may not possess.

. ,

4. 'Tide subject should be such that it presents situations which will meet the
educational demand ,of the second basic principle, i.e, The Principle of
Enrichment.

. .

5. The subject chosen lculd provide ample scope for a whole range of varieties
of language, both written and oral.

.

C. Concerning the Des nine of Assi gnments

1. The assignments drawnup should contain a range of difficUity so that there
is scope for sesponse by all members in a mixed ability class.

2. In particnlar.there should be some assignments specially designed with the

brighter pupils in mind. These should have sufficient rigour both in level

of concept and in linguistic demand to :stretch such pupils.

Q

A ' A

3. Care should be taken to apply The Principle of Balance to the construction of
the sassignments to ensure that there is a balance between written and oral ones
and a balance in the different varieties of end prodUct required. .

4. A method should be devised to prevent any particular pupil choosing all his
responses from one type of assignmint.

Some system of CompulsOry assignments can be helpful here to ensure a spread

-and aillalance in the wOrk'tackled.

5. Care should be taken to see that most of the assignments are concerned with..
particular situations and examples rather than with generalised discussions
of the subject. 29

6. Assignments must give enough hints to allofi pupils to envisage the particular
situation and to.help'them tomake adequate responses to it. Assignments

should make the kind of tailed suggestions which will lead pupils to exgbre
less obvious but valuable aspects of the subject and will help them to rise
above the trite and obvious response;

7. Textual illustrations (of, for example, the type of writing wanted) and other

stimuli should be provided where necessary.
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SUGGESTED PROGRAMME FOR AN ANTHOLOGICAL PROJECT

1. TIKE ALLOCAt ION TO PROGRAMME

A programme of this kind should run for eight to. ten weeks, using foUr
AO-minute .perioda.per week. The other English periods should form an ,

unallocat ock devoted to programmes based do literature and other related
stimuli. The Principle of Balance).

2. SITUATION 4

The programme takes..the form of an IMAGINARY
and "happenings' take place in this community ana
assignments ate based on these. The agreed stateme

OMMUNITY. Various events
written and oral
f the basic situation was:-

The setting for the community is a small burgh wit population of
around a thousand, situated at the mouth of a narrdw lley. In the
upper reaches of this valley is a large reservoir,.hel iamck by a dam.

4 shepherd living near the dam discovers a crack and reports it to
the authorities in the town. Thereis then,a sharp division of
opinion on how serious the situation is.

However, there is no doubt that, if the dam breaks, disaster will
.strike -the town. If the dam gives way, the Burgh Engineer estimates
that it will takd twenty minutes for the wave of water to reachthe
town

3. PLOT UNITS

The programme was divided into four. plot units. It was agreed that each
plot unit should be taught-in with an introductory lesson.

PLOT UNIT ONE - Shephetd discovers crack in dam in late afternoon -.
decides to warn town at mouth of the .valley.

PLOT fl IT' - The 'day follo:ring the discovery - the town reacts to
news panic on the part of some - calm dismissal on the part of others -
tension. mounts towards end of day.

PLOT CNIT :FREE The,dam creaks - disaster strikes - watchers give
warning at 8a.m: - flood at 8.20 a.m, - danger gone by 9 a.m.

PLOT UNIT FOUR --The after.math - cleaning up and rescue work.

4. iyIN CHARA0=2 TO SE ESTABLISH:1-) IN PRE=INARY DISCUSSION

1% was decided that the "core" of the community would be a group of five
characteis. .0ther,characters from the community would appear in the assignments.

. from time to time but these five would be the link joining all the various
events and happenings and giving a sense of unity to the programme. It was
decided that i t would be helpful to allow each class to choose names for the
characters.;

. .- d. .

1. SHEPHED - a dour man - used to loneliness - sparing of words.-
. deep sense lof responsibility.deep

, t- .

2. PROVOST - a practical, cautious man - does not want to cause panic -.-
denbe of public duty. . .

.-.

3./
. 3O

.

.\ .
.k .

..

. .
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3. STUDIJT ENGIN= - home from college for holidays - opinionated and
assertive.

4. POST::ISTRI33 - shrewd, Gossipy - stickler for regulations when it suits

her - a member of the Town Council-

5. TEENAGE GIRL - compassionate.

5. ROLE OF TH8 TEACHER
;>-

While the basic details of-plot and character must be pre-determined, the

teache.a must make every effort to create an impression of spontaneity in the minds

of the pupils involved. Minor deviations to achieve this end would be acceptable.

Admittedly all of this calls for considerable professional skill, but it is
essential and shoirld not be outside the scope of the average teacher.

I
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TEACHEaS' NOTES OH THE ASSIGNEENTS WHICH FOLLOW

(Teachers Should ensure that classes progress at a fair rate along the story-line)

1. p.7.1, Assignment 1: It would be helpful if teachers could have, copies of
similar emergency notices and refer to their wording and lay-out in the teaching-
in lesson for, the unit. An easily accessible source for such notices is
electricity pylons.

2. P.-.1, Assignments 3 & 4: It might be helpful to have these assignments as
pieces of improvised drqre before turning to writing them. Alternatively,
teachers may want-the scripts put on tape to give the class an opportunity for
Oral work.

Assi'mment 5: The three speeches should be 'tap ed.

(
4. P. -.1, Assignment 6: Teachers should have available examples of. similar

newspaper reports and refer to them in the teaching-in lesson for the unit.,

5. P.U.2, Assignment 7: In the teaching-in-1 oss6n,for this unit, the teacher pill
need to discUss fairly fully how interviews are conducted, mentioning sucti'thifigs
as getting the Person to identify himself and the use of pointed questions to

0
bring out attitudes and opinions.

6. P.13.2, Assignment 8: It might be heliful to have these assi el-3.ka as pieces of

improvised drama before turning to writing them.

7. P.U.2, Assi7nment 11: Teachers should provide examples of eye - catching headlines
from popular newspapers and refer to then during the teaching-in period for this -,..,

plot unit.

8. Assignment 14: This should be treated as a class activity, with the olaps
being divided into groups, each group producing its own edition. Froth tibse

group editions the teacher mlght,select the best items for inclusion in a class
!edition,.dupliclated on Banda. However, care _should be taken that this does not
consume 3q much claza time that the story line of the project gets lost.

I

9. P.U.3, Assignment 16: Stimulus material for an emergency warning may be found
in the firzt lines of Peter Porter's poem, "Your Attention, Please:"

10., P.U.3, AsSi;nment 1'7} Should any pupil offer the assig:wient in local dialect,
it,s4,ould be accepted. However, care should be taken to see.that it ie a
genuine dialect and not -a bogus,' stage variety.

4
CO'KPULSORY ASSIGNI.2NTS ARE DMIGEATED THUS *

32
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PLOT UNIT ONE - The discovery of the crack

Preliminary Instruction

IA;

- Before tackling any assignments read through all assignments to give the pupils
an overall picture of the ac on in this unit.

A shepherd who lives near the dam discovers the crack when on his rounds. Although
there is cstLy a slight trickle of water, the shepherd thinks it could be dangerous
an&decid6S to take action.

* Assignment 1: There is an official notice at 'the side of the dam, stating what
action to take in an emergency.

Write this notice. Before tackling the writing of the rOtice,, ask yourself:

(a Will there be a lot of writing on it? Remember.that has to be read quickly.
(b . What vital pieces of information will an need in a emergency/
(c What kind of lay-out would help easy reading of the notice?

Assignment 2: The shepherd knows that the f§rmer who owns the sheep is coming to
visit himq,t 5 P.m. and that, if he goes off to warn people, he will miss him.
He therefore leaves a note'explaining his absence. Write this note.

Assignment 3: On his way to the nearest teleNLione, he meets a Forestry Commission
Land Royer He asks the driver to take him to the nearest phone but the driver is
most unwilling because he is on a rush job of his own. Furthermore, he finds it
difficult tcrbelieve Prom theishepherd's description that there is an emergency.

Script the dialogue for this conversation.
4t

* Assignment 4.: The shepherd finally arrives at a phone box half-way down the glen
at a'sawmill: He dials 999.

I

Scrii5t his°57nversati,in wiA a senior

Remember the type of peraon'that
get t/e fullelA information from him?
want?

olice official with whom he is,e9nnected.

the shepherdj.s. How will the .police officer
What kind of details would the polihe officer

-Assi-nment e shepherd oo 1own into town. The Provost listens to him and
callsan,emerge cy meeting of t Town Council for that evening. The shepherd is
asked` tell his storj-to the meeting.

(a) Write his story as he would tell it.
% '

The postmistress sees this as a serious'emergenOy and makes a short speech,
explaining why immediate action is necessary.

(b) Write her speech.

The Provo being a cautious man, wants to avoid panic. He is scared of what
might happen if fear grips the town. In a short speech, he asks the Council to
wait for experts' reports before taking any action.

(c) Write his speech..

Assignment 6: The postmistress talks about the Council meeting to her neighbour
who is a local correspondent for a newspapef. She tells of the row there was after

\ the speech by the provost. The reporter composes a report tor a national newspaper,
\-- telling of the discovery of the crack and of the subsequent Council meeting.

Compose the report-that He'prepares for the ne payer . 33



PLOT UNIT TWO - The day following the discovery

Preliminary Instruction.

As before, read through all assignments to give the pupils an overall picture
of the action in this unit.

* Assignment 7: The town is alive with rumour. Newspaper and T.V. reporters have

arrived from the nearest big city.

(a) The reporter for B.B.C. television has been told that he will be given

a two-minute spot on the national news that evening.,

Compose this resort describi the town a its settin the threat

from the dam and the var reactions of the towns eo le.

(b) For "Nationwide" he is asked to get interviews with various people from

the town asking how they feel,about the threat to their town and what they

think should be done about it.

Script -the interviews with an TWO of the followin in such a wa that

their differing attitudes are made clear:-

The Provost
The Postmistress
The Student Engineer
The Teenage Girl

Assi gent 8: Imagine you are in the Post Office. The postmistress, still

angry after last night's Council meeting, is talking to each customer. She

is doing her utmost to whip up support for-immediate action.

Script various short scenes in the Post Office.
(e.g. with local minister, headmaster, bank manager, mother of young children). ,

Arguments are likely to arise in some of the cases. Try to make sure that

they appear in the dialogue.

* Assignment 9: The public become alarmed and the Provost feels clmpelled to call

a meeting to explain'the Situation. Handbills for sticking in shop windows and

genera/ distribution are hastily prepared.'

(a) Draw'up a hand bill

_ The Provost hires a loudspeaker van to go round the town, announcing the meeting.

(b) Script the announcement it would make

NOTE: Since the van is moving, the annpuncement cannot be a long one.

.
However, it must give people th' necessary information about

. the(qeeting.

Assignment 10: At the hurriedly-called public meeting (see 9 above) various

speakers attempt to put their views to the public about what should be done.

Write the speech given by the following: -

(a) Student Engineer - gets exceptionally worked up in his speech -

authority must act now, tomorrow too late.

(b)/ 3 4

Ca



(b) Compassionate girl'-'hesitant at first - brings in need to care

for older people.

Assignment 11: The meeting in assignment 10 is covered by a popular national

newspaper.

Write the resort tellin of the s eches and the violent debate'

which followed.

(Supply.an eye-catching headline and break up tZle report with short

sub-headings.)
J -

Assignment 12: The compassionate girl visits an old couple with whom she is

friendly. 'following events happeri:-

(a) She finds the couple very worried about what they will do if the

dam breaks.

(b) They tell her how much this particular house means to them. They

Came to it when they were first married 50 years before.

(c) They tell :her they have decided to stay and risk it.

(d) She tries to persuade them to, go, and gives details of hcw they will

be looked after if they have to be moved out.

(e) She volunteers to phone to their son in a distant town, telling him

what is happening to -them.

Write a shorestory, describing what happened Faring the girl's visit.

Assignment 13: Many people are frightened: 'some-are excited.

EITHER

(a) (i) CompOse a letter sent br a fri:ntpned voung girl 14) (0

a friend, describing now sh6 feels.

Cdtpose a letter from in exelt4d young boy who thinks that the

whole affair is thriliiam. He'is almost looking forward to

the events of the next day,

OR

(b) ,
What is the mood of the town as it goes to sleep that fateful night?

In a short abcount,'try to describe what it feels like to.be living

in this-town at thin moment

Assignment 14: The town's local p decides to bring out a special edition.

. The following items are,included

(a) A straightforward description o the 'events.

.(b) An.article contributed by the student, who points out what the,
consequencesof delaying action might be - that lives are lost. 35

-

c) An appeal by the Provost for calm. He points out that they do not

have, as yet, expert opinion on the matter.

{d) A full-page notice. giving detailed instructions for evticuation,'if

the dam should break.
.

(9)'. A short article, telling of the arrangements made to keep a rratchon

the dam and td give a warning- to the town if it should break,
. -

Make up thisdition of the newspaper.



PLOT UNIT THREE -, The dam breaks

Preliminary Instruction

As before, read through all assignments to give the pupils an overall picture
of the action.in this unit.

Warning istredeived frot watchers at the dam at 8 a.m. that it has broken. At

8.20 the wall of Water hits the town. Although all the people have been evacuated
in time,the da ge to property is enormous. By 9 o'clock the water has subsided.

Assi ent 1' As part of.the-emergency procedure the Burgh Engineer has been
sitting a Land Rover .equipped *ith a two-way radio on the hill4de above
the dams 'At a fey minutes to eight, he realises that the dam is breaking.

(a) Script the emergency call he would put through to warn the town.

Try to capture the sense of extreme urgeecy. He would be brief and to

the point and want confirmation that hi message had been clearly'

understood.

(07-Previously the B.B1.C. had asked him to give an eye-witness account
over the radio for,their programme if,anything happened. As the dam
actually breaks, he, goes on the air to give an eye-witness account.
He is horrified, at the size of the wave of water, its noise, the way
the ground shakes, the damgge it does to-surrounding woodlands.
Script his eye-witnees'account.

Assignment 16: When the yarning is received, the Provost orders the loudspeaker
van to tour the town giving, the warning for emergency evacuation.
Script thetrief announcement.given by the van.

NOTE:

1. It must be bri6f and easily Understood.
2. It must be firm, leaving no doubt that evacuation must take place.

3. It must not cause panic. It must stress that people will be in no
danger if they go in an orderly fashion.

9

AssiAnient 17: The. teenage giWarfamily are ready -V.6 go at once -after hearing
the announcement, but she ib missing from the house.' She may perhaps_he looking

. after some. older people.

.
4

Script the dialogue which occurs-in her house in TWO,scenesL-

. (a) When family realise she is missing, what can they do?
Will they wait or' go ?'

/r
-(b) WhenishPrOtOlms home at the last minute, how will -the family reaot.

Assignment 18: As the wave sweeps down, the local newspaper reporter records
his impressions in the"fQrm of notes for subsequent writing-up.

-Write his rough notes. ,-
. i

Assignment 19: Some refugees,, whose ,homes have been destroyed, are directed
by the police to the big house on the hill. The owner gives a'short talk in

which he

a .welcomes them. ,

,'b expresses his sympathy
.

c tells them of the arrangements for housing them,tempOrarily
in 'his home. ;, -

Compose his. talk. .6
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PLOT UNIT FOUR - The aftermath
. ,

Preliminary Instruction

As befoi4e, read through all assignments to give the pupils an overall picture

of the action in this unit.

Assignment 20: Reports of the disaster reach the B.B.. Newsroom-in London.

(a). Compose a news fiash.alving very brief details of the disaster. ,

(b) Compose a more detailed report for "Nationwide" at 6 P.m.

Assignment 21: A reporter from a popular Scottish Sunday paper arrives in town.

He is locking for stories about people's experiences and hardships, which will

appeal to readers' sympathies. He interviews in turn:-

(1 the shepherd, who has lost'his home.
(ii the lonely old lady who had been helped by the teenage girl but was

forced to leave behind her fsiourIte cat/dog/budgie.

(iii ) -the Provost, who praises the way people have. behaved during the disaster
and who states that the damage is so great that outside help will be

required.
-

(iv) a market gardaner whose greenhouses have been broken and crops deptroyed.

He has ald9 Uost some prize exhibits for a show.

(a) Script any THREE of these interviews.
\.

.

;(b) C un ose the news a er article which is finall Pranted based on these'

interviews. Give It a suitable headline and sub-headings.

Assignment 22: bras' up's poster giving warnings and instructions, e.g.' boil all

water, possibility of leaking gas in ruins, danger of contaminated' food.
A

Assignment 23: In response to the' Provost's appeal, the Army arrive. By the next

day there are squads of soldiers everywhere, working with bulldozers and lorries,

The B.B.C. team give an eye-witpess account of the Army's part in the-cleaning-up'.

operations,for the.programme "Panorama".

. . .
.

(a) Script the-eye-witneSs account of the Army a% work. -

- _

(15)' Script two interviews which form part of the Panoramaprogramme:-,

4

(i) with the Provost who tellSof his-plans for' rebuilding the town.

(ii) with the Postmistress, who, is still -angry that- the Provost, hesitated

so long before calling in outside help.

Assignment 24: The student engineer feels that dams in dangerous situations should

be under constant watch 4nd writes a letter to the newspapers. He points out that

it was sheer chance that the shepherd saw the crack at'all. He calls or Government

action.

WrLte this letter.

Assignment 25: The teenage girl in a.letter to a city friend describes what has

happened and particularly her owneft\orts to bring two old people to safety.
. .

Write her letter.

'4
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TYPE 2 CLOSE READING BROGRAMMES

SUGGESTED APPROACH

1. The normal approach to Close Reading will be oral, with detailed discussion.
Occasional practice in written work is desirable but should not become the
rule. Prom time to time a related written assignment should emerge.

2.. (a) .Close Reading is reading in depth in a complete and meaningful context.
To achieve this the paseage must not be too short. On the other hand

its length must not exceed.the period of concentration of a mixed
ability class pupil.

(b) It may be necessary to establish the setting or background beforehand.
The passage could form part of a longer context, e.g. the novel/short
story.

3. The teacher's aim is to find contexts which contain some el4ments of the
Principle of Enrichment, ranging from the ethical right through to the
aesthetic.

4. Even if the Principle of Enrichment is present, the passage must also be
relevant to the experience and level of the class. It must be remembered

that there is a 'concept' level as well as a 'language' level ideas as well

as words. Texts for Close Reading should sloW a progression in the degree of

difficulty of both these levels.

5. The questions must reflect the central idekand purpose of the passage. They

must not be designed simply to produce a set number of marks or concern
themselves with tyre minutiae of the passage.

,6. If. there is a lot of exploitable material in the passage, careful selection is
required. Issues should be tstablishedin an order of priority, selected by

the teacher. Try explicitly to identify the main purpose of the author.
(Linguistic points aboutood and tone could-also be examined but only in a very

simple wag.)

7. Occasionally the teacher should sat a series of wHAtten queStions framed along
the same lines (in accordance with the Principle of Balance).

NOTE:

Some examples of questions suitable for written assignments are given with
several of the following passages.

k
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FIRST CLOSE :RP DING F,XTRACT

'"TOM SAT ER PSY HOLOGIST"

S'.turday/cornang ap come and all the summer world was bricjit and fresh, and .

.n .h life. There was a song in eve*, heart; and / if the heart was young
the vegio,i3sqed at the Ti,ere was cheer in every face, and a spring in every.
step' he locus 4 za:e in bloom, and the fragrance of tie blossoms filled the
air. Carilff Hill, b:yon' the villar,e and above it, w?s green with vegetation, and

luy just far ohoagl' awaj .e seer: a Delectable Lund, dreamy, reposeful; and inviting.

Tom afpelarel on the sidewalk with a bucket of whitewash and long-handled brush.
He surveyed the f,,r.;e, and the gladness went out cf nature, and a deep melancholy .

se!;ta,:d lcvn 'aeon H.s spirit. Thirty yard3 of broad fence nine feet high: It seemed
to -1.1at., life 11,,:, a burden. Sighing, he diprldpis
brush and passed it e_orb topmos- nlaA; repea-,ea the operction; did it again;
conpared the inst-noan 4114.teJa6ed .stress wic.3 far-reaching continent of the
unwhitewashed feaoo, and 30T down a'tree'-box, di,,coragPd.

He began to of the 'sun he mar planned`fcr day, and his sorrows
multiplied; Sogh 71'.(v toy:: woul\cl triprirg all sorcs of delicious
expeditions, and ?:).* wov'l maxi a :o 1L of fun 17,1.1 for haviY,g to work - the very

thought of it burnt him He ,:ot aJt wea-At. and examined it -
bits of toys, -TiarbThs, art trash
enough to buy so ..uch as 'calf an
means to his pocket, and gave up

anough to by an axchange of work maybe, but not
bc?,. of puro freedca. So he returned his straitened

.4
he idea of trying to buy the boys.

At this dark and hopeless moment an inspiiation bugst upOn him. Nothing less
than a great, magnificent inspirat on. He took up his brush and went tranquilly to
work. 'Ten Ioger9 Ca.au in sil't rnantlj; v ry 'Joy of all boys whose ridicule
he had b3on t.aLt w s tea hor, -n jump - :Toof enough that his

1:ght ani hjga, He ra,J e-tilg an nool and u ing a
long, melodicud wl,00 intervals, followed by,a lee-toaed cltn dong dong, do
Gong doag, for he was ersonating a liteamboat. A. he drew near e slackened speed,
the middle of the stre t, leaned far over to starboard, and rouncl-to ponderously,'
with laborious pomp an circumstance, for he was personatin the "Big Missouri", and
considered himself to b awing nine feet of water. e was boat, and captain, and
engine -bells combined, so e hal to imagine himself standing on his own hurricane-deck
(riving the orders and executing them...

Tom went on whitewashing Paidno.attention to the steamer. Ben stared a moment,
and then said:

You're up a stump, ain't you:"

No answer. Tom surveyed his last touch with the eye of an artist; then he gave
his brush another gentle aweeoeand oUrveyed the resat as before. Ban ranged along-
side of Mn., Tom's mouth watered for the apple, hit he stuck to his work. Ben said;

"Hellop'old chap'. You got to work, hey?"

"Why, it's" you, Ben: I warn't noticing."

"Say, I'm going in a,- swimming, I.am. Don't you wish you could? But of course
you'd druther work, wouldn't you? ,'Course you would."

TOM contemplatedthebOy a bit, and said:.

:
t "What do you call work?"

. .

"Ay, ain't that work?"

.Tomif



Tom resumed his whitewashing, and answered carelessly:

"Well, maybe it as, and maybe it ain't. All I know is,'it suits Tom Sawyer."

"Oh, come now, you don't mean to 1pt on that you like it?"

)The brush continued to move.

"Like it?., Well, I don't see why 'oughtn't to like it. Does a boy get a

chance to wash a fence every day?"

That Put the thing in a new light. Ben stopped nibbling his apple. Tom,swept .

his brush daintily back and forth - stepped back,to note the effect - added a touch
here and there - criticised the effect again, Hen watching every move, and getting

more and more interested, more and more absorbed. Presently he said:

"Say, Tom, let' me whitewash a little:"

Tom considered; was about to consentrbut he'altered his mind

"No, no; I.reckon it would hardly do, Ben. You sea, Aunt Pol y's awful

particular about this fence.- right here on the 'street, you know - but if it was the

pack fence I wouldn't mind, and she, wouldn't. Yes, she's awful particular about

this fence; it's got to be done very careful; I reckon there ain't one boy in a
thousand, maybe two thousand, that can do it in the way it's got to be done."

'"No - is that so? Oh, come now; lemme just try, only a little. I'd let you,

if you, was me, Tom:"

"Ben, 1)0 like to, honest injun; but Aunt Polly - well, Jim wanted to do it,

but she wouldn't let him.- Sid wanted to do it, but she wouldn't let Sid. Now,

don't you see how I'm fixed? If you was to tackle this fence, and anything was to

happen to it

"Oh, shucks; I'll be just as careful. Now lemme try. Say - I'll give you the

core of myapple."

"Well, here. No, Ben; now don't; I'm .afeard....n

"I'll give you all of itt"

Tom gave up the brush with reluctance in his face, but alacrity in his heart.

And while the late steamer "Big Missouri".workee-and sweated in'the sun, the retired

artist sat on a barrel in the shade close by, munched his apple, dangled his legs,

and planned the slaughter of more innocents. There was no lack of material; boys
.happened along every little while; they came to jeer, but remained to whitewash.

By t time Ben was fagged out, Tom had traded the next chance to Billy Fisher for

a kite n good repair; and when he played out, Johnny Miller bought in for a dead

rat and a string to swing it with. And when the middle of the afternoon came,

from bei apoor poverty-stricken boy in the morning, Tom was"literally rolling

infeadt . He had a nice good idle time all the while - plenty of company - and

the fence had three coats of whitewash on its. If he hadn't run out of whitewash

he would have bankrupted every boy in the village.

t
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SUGGESTED LESSON PLAN

A. 1. EStablish the context, by outlining the book, mentioning time and place.

c

2. Read the passage to the class.

3. Ask some questions to recap on the narrative line.

4. The substance of the extract is the insight into human nature. Direct the

questions to bring this out.

(i) 'Tom was no dolt

How do You know this from the passage?
/

//
. (ii) Now steer the discussion to a close erAmirPtion of paragraPb.:5

onward.

(a) Tom the actor?

(b) Tom the schemer?

(c) Tom the salesman?

(d) Tom the financier?

(e) Tom the psychologist?

(iii) Pupils should now be able to take the parts of Tom and Ben, and the
rest of the class can comment on their interpretation-of the
characters.

5. The teacher may wish to point out the humour in the passage.

6'. Language Points:

(i) dialect differendes, e.g. 'ain't', 'druther'.

(ii) use of figurative language e.g. 'slaughter of more innocents'.

Time Allocation: One forty minute period, but if more time is required, then
the work must continue the following day.

B. Alternative set of questions suitable for WRITTEN ASSIGNMENTS

1. What was tie task that Tom had to do that day?

.-) 2. What were om's feelings when he thought about the task ahead?

3. What was the first thought that passed through Tom's mind in trying to get
1 out of doing the job?

.

4. Describe in detail the steps by which Ben came to whitewash the fence instead
of Tom.

5. What kind of boy do you think Tom was from this plan of action?
Try to give a reason for your answer.

condofose Reading Extract "First Lesson4
4

Laurie Lee: Cider with Rosie removed due to
copyright restrictions (-)p., -1/4)
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SUGGESTED LESSON PLAN

A. 1. Establish the context.

2. Read the passage to the class.

3. Briefly recap on the narrative line - - -

where? who? what? outcome? his lesson?

4. The substance of the extract is the discovery of social relationships.

(a) The writer hap- a very good 'and vivid memory.
i.

What is he recalling?

(b) (i) Explore fully the relationship between Vera and h-inself.

(ii) What is the class-reaction table

(iii) Some c ent is now required on his own reaction.'

(iv) What lesson did he learn?

5. The teacher could now briefly examine

(i) the humour in the passage; and

(ii) the use of language, e.g. 'cosy anarchy', 'limpet', 'righteous',
'smirked'.

B. Alternative set of questions suitable for WRITTEN ASSIGNKENTS

1. What were the feelings of the boy towards Vera at the beginning of the
passage?

2. Why do you taink he hit Vera in the first instance?
"I hit her again." .Why do you think he did this?

3. What were the immediate reactionmauf the other children?

4. Imagine you happened to be in the playground when this happenel. Describe

briefly the scene as you saw it. (Use the information from the passage.)

5 Explain clearly what lesson you think the boy learned from the whole incident.

. , Fourth Close Reading Extract "Know Thyself" from "Bil'y The Kid" - William Golding

removed due to copyright restrictions C770;P: -442-442)
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SUGGESTED SON PLAN

A. 1. .Establish the context.

?

L

lY

Read the passage to the class.

.3. Establish the narrative line:-

(i) What kind of boy is he?

(ii) What happens at break?

(iii) The reactions of the others?

(iv) The boy as a "loner"?

(v)--His humiliation?

4. The substance of th# passage is Relationships and,SelOn'owledge.

iY

(i) What does.Break mean to him? -(Close examihation,of.this)

ii) Does he realise that he is being objecti9nable?

(iii) When do things make him aware of opposf on? (Trace this right through).

(iv) He wins his fight but how does he feer.about.it?

(v) His final realisation?

5. It would be difficult to leave such a passage without asking for comment
on the fun of it.

6. General language comment:-

(i) Why no name after 'Miss'?

(ii) 'Serenading a vast sorrow'.
'Waters of lamentation'.
'Swimmihg through a great ocean of sorrow'.

Alternative set of questions suitable for WRITTEN ASSIGNMENTS

1. What did the boy expect to gpt.from school?

'2. (a) Why did theboy enjoy the Break?

3.

4.

5.

(b) What two courses of action were open to him during Break? Why was
it difficult for, him to mate up has ,mind on one of them?

Imagine that this boy was in your class. Describe your feelibgs towards
.him and t steps you might take to put him firmly in his place.

How do yot thi he boy felt after the fight when the whole class was
against him?

What lessons do y

r
the boy learned from the wh9le.affair?

4-3

C
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t

TYPE 3 - PROGRAttS OF CLASS WORK USING LITERATURE AND RETATED STIMULI

.

(a) POETRY

SUGGESTED APPROACH

1. The context principle should apply to poetry. The poem should be a single
unbroken experience, where possible. Kiln the case of a longer poem, the completion

should take place on the folloWing day.

2. There is no one way to approach a poem. Each:teachei- must establish his own

'entry' with pre-planning.' Where the experience is likely to be an:unfamiliar
one, it may be necessary to establish beforehand the setting or background.

(Examples of pre-planning are given in individual lessons.)

3. While a poem should be treated as an entity, any resultant 'spin-off', e.g. into
another similar or contrasting-poem on the same there, or a-pRall 'cluster' of
poems showing varying attitudes to the themk,-can be rewardihg. If this

treatment is adopted, it means using a block. of time rather than single poetry

periods. .

4. A Conscious attempt must,be made to present'as wide a range as possible of kinds
of poetry from the following:- the beautiful, the real, the thou:htful or*
thought provoking, the entertaining, the humorous, the arresting and the unusual
(see examples).

.5. The teacher should take every opportunity of presenting poems to classes, to

develop the poetry habit, e.g.:-

(a) merely reading a Poem, at the few minutes at the end of a lesson,

(b) encouraging visual presentation (e.g. painting, drawing),

(c) reading other children's poetry occasionally,

(d) taking every opportunity to reinforce a poetic experience with music, a
picture or other relevant materials,

(e) having poetrybooks available in the class library,

(f) compiling an illustrated class anthology of favourite poems.

It will be necessary to provide a readily accessible and wide range of source
material, e.g. poetry anthologies and B.B.C. pamphlets.

The choice of poetry is such an intensely personal thing, that it should be

' realised that the following poems are 1-4erely examples from the range referred to in
Paragraph 4 above.

A. THE BEAUTIFUL:-

ADLESTROP

Yes. I rememlig Adlestrop

MATERIAL

ArtriA

44
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1

UATZRIAL REMOVED DUE TO COPYRIGHT RESTRICTIONS

EDWARD THOMAS.

This is a poem to be briefly, enjoyed in the passing. It may well be
linked-to a picture, a piece of music, or a discussion about pupils' similar
experiences.

B. THE REAL:
s.*

TIMOTHY WINTERS

Timothy Winters comes to school

MATERIAL REMOVED DUE TO COPT RESTRICTIONS

45

e.

CHARLES CAUSLEY
$
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Lead into this noes with either an appropriate picture or poster e.g. a 'Save

the Children' poster or alternatively a newspaper cutting.

C.
,
THE THOUGHTFUL OR THOUGHT PROVOKTNG:-

I \

A CAT

She had a name among the children;

MATERIAL REMOVED DUE TO COPY? ::E2 ,BESTR:CTIONS'

D. TEE ENTERTAINING:L

ARITLTETIC

EDWARD THOYAS

eo

Arithmetic is where numbers fly like pigeons in and out of your head.
Arithmetic tells .you how many you lose or win if you know how many you

had b5fare 9.6u loit-or won. ,

Arithmetic is seven eleven all good children go to heaven - or five six

bundle of sticks.
Arithmetic is numbers you squeeze from your head to your hand to your
pencil to your naDer till you get the answer.

Arithmetic is where the answer is right anl everything i3 nice and you can
look out of the window and see the blue sky - or the answer 13 -.1ron; and
you haye to start all over again and try again and see if it comes out this time.

If you take a number and double it and doable it again and then double it a few

more tides, the number gets bigger and bigger and goes higher and higher and only-

arithme-Lic can tell you what the number is when youedecide to nuit donning.
Arithmetic is where you hare to multiply - and you carry the multiplication

table ih.:2Aur head and hope you won't lose it.
If you have two aninnl crackers, and one goes bad, and you eat one and at

stripped.zebr,a with streaks all aver him eats the other, how many animal
crackers ,'gill you have if somebody offers you five six seven and you say
No no no and you say hay nay nay and you say Nix nix nix?
If you ask your mother for one fried egg for breakfast and she gi s y ou two

fried eggs and'you eat both of then, who is better in arithmetic you or your

. mother?

/
Copyright, 1950, by Carl Sandburg. Reprinted from his volume, CO:.71,7..12E PCEES, by

permission of Harcourt Brace Joyanavich, Inc.

Other - entertaining poems canbe found in 'Old Possum's Book of Practical Cats',

'Verse and Worse', and the 'Faber Book of Comic Verse'.

E./
46



E. THE ARRESTING:-

re

-48-

THE MiiNGOL

As he passes by the look away,

MATERIAL REMOVED DUE TO COPYRIGHT RESTRICTIONS

t ,

JENNIFER NOBLE; tAged 14)

The Unusual by e . e . Cummings removed due to copyright restrictions

t- rs+ ex4r.erple-

47



Second example.

50

SILENCE

silence silence silence

UATEtIAL REMOVED
DUE TO COPYRIGHT RESTRICTIO1

Eugene Gomringer.

FOOTNOTE:

The Committee recommend that the first readil}g of any poem should be given
by the teacher.

The Committee have considered the value in setting poetry to be learnt,by
heart, and they find it difficult to justify it or to recommend it at this stage.-

Childrbn should be encouraged from time to time to write poetry (see Personal
Writing section).

fi(
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4. the occasions when the teacher may wish to look more fully at any poem; the

following kind of treatment may be-helpful,-

Example I.

. Setting the Context:

"Timothy Winters" CPP3,1,ey-.;-

The attention of the class might be drawn to one or more of the following:_

a A 'Save the Children' poster...
b A picture from a newspaper, -e.g. 'War on Want'. .

c An article from a newspaper' dealing with's case of child
&glect. %, ... . .

,

e * '4 ....
.

Involvement (5f.Class=T

The interest, of the class aroused, the
stimulate discussion.

opportunity should then be taken to

(a) What kind6 of things or si tuatiaYis lead pirAts to'
neglect their children? : 7 :

(b) Are ilarents altwaY to blame IOr these situations?
. .

Reading cf the Poem:

The poem should always be read first by the teacher and time shoUld be gi-ve.0
to the pupils torwre-read it for themselves.

Follow...up:

- , Perhapp_about : ,:l.r main questions should be asked to elicit what is cardinal
in the poem. For example:-

. (al In what ways is the life of Timothy Winters different from
that of most other children?

(b? How do yousfeel when you hear about the'kind of life h3 lead; ?,
(a' How does Timothy Winters himself feel about the.kind cf lift

he leads?
(d) Is there anything in this poem which suggests that the root i.:.1 an,32y'7

We should take care not to exhaust the poem and there is no merit in hp,...7,r1.n?:
home the "meaning". - t

Children may pass some unprompted comment on the unusual uses of langua7 ln
the poem. This shouldbe encouraged and developed. /

Conclusion:

-- .

Tfii discussion should be concluded by a few questions designed to leav the
.

clans with 'something,to think about'. -..,

(a Is Timothy Winters an outcast?
(b) Would you invite him home to tea or to play in your garcon
(c) That kind of people do you take-home? ,.

,

Example IV

49



Example II.

Settin the Context

52-
40-

. "The 'MOngoln',
*

Jennifer ,Noble

A auitable isntroduction to this peed wiR,halre to pa considered, and greater
'"'4h .n ittlal care may have .to beAtaken to aioid,caAsing distress to individual

pupils who may be personvlly invOIved Vith prtfolemd of this :nature. Teachers
should have4nOhesitation in omitting thj..s.or any .poem if special circumstanced
seem to demand it. -^

Involvement bf-Classf

,,The intetest'of the class aroused, the opportunity should now ',Je tiken to
stimulate discussion._1:general discussion on illness - physical and mental

folloy,e4 esPItially as it maybe.necessary to make quite clear what a
'aongol is. .Child'ren may also have seen on television appeals for fostelvarents'
for mentally handicapped children.

Attitudes to the sick may siso be considered in the dismthsion, - e.g. 'Have
Je.thz. sympathy for mentally deformed people as we have fox tIke physically
deformed?'

Reading of the Poem:

T1' poem should then be read to the class by the t6acher and time ihould'be
given to the pupils to re -read it for themselves. '2

Three main questions ma7 jpe sufficient to elicit what is cardinal in the.-coem.
sx,mple:r

(a

}

How did different people in the poem behave on seeing the mongol boy?
b With which-of these people in the poem do you sympathise?
c Has your attitude to mongols changed after reading this poem?

Conclusion:

This is a powerful poem.which speaks elccuently for itself and the class will
r.ct be slow to appreciate the unequal nature of the individual lot in life and the
problems of mentally handicapped and their families;

50.

t.

p

I.



.

a

5

THE SHORT STORT, .' .

. k ' , + . -. .. : , : . ,-, .

. ,..

'-SIYGGESTED APPROACH' ... <:.-.--1,- .- -'
,r ,--------N. ,.

.

, 4

'
1

.-
..,_ .

,.

Considerable use can be made of the short story as a convenient literary forA
for pupils at this. stager While the aims for ldisons in Close Reading ,and in the
Short Story are very similar, and while there are considerable areas pf overlap,
there are differences of emphasis *Etween the two types of programme. The

-,

emphasis in a Close Reading Programme is on ,close analysis,, while in a Short Story:
Programme the emphasis is on characterisation 4nd storyline..

1. In selecting short stories the teacher must alway,. s kear inland the Pcip4,1
of Enrichment. C- %

4 .

. . 2. Any short story must be relevant to the experience and general ability of the
,

, _class. The programmes for short stories Over a session should show a ,

progression in°the level of difficulty of concepts.
0 .,,

.
t

.

j. The normal approach to the short story will bb a reading of it to the class who
have the text in front of them. Class discussion will then follow. ,(This does

not preclude the occasional reading by the teacher of a short story of which
one text only is 4vailable.) From time to,time a related written assignment

. may emerge but it should not becbme the rule.

, . //
. i'

4. If there is a,lot o,Imeatt in an particular short story, careful selection Of
issues to be raised may be requi ed. Those raised should be the ones which
will.90,1p to identify the main urpose.:_of-the author.

5. Lihguistic comment should be ett to a minimut: The sart story is not a Otirry
for.langUage work.

e

6. Improvised drama ariling rom a short story could well be encolaged, if it gives
further insight into the/author's intentioni

.

,

7. If resourcee. permit, svery opportunity, should.be taken to encourage p pils to
read additional short' stories.on their own..-

4i

.

"The. Breadwinner" by Leslie Halward removed due to copyright restriction;

'54 /6-s:

/

/

, /
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. SUGGESTED LESSON PLAN

1. Read the story to thd class.

4k

2. Ascertain that the class has indeed grasped the narrative line by means of
three or four leading, e.g. ,

(i) Why were mother and father impatient for the son tobome home?.

(b) Why was the father angry?

(0) What three punishments did- the boy have tb suffer?
.

(d) What bappened when the mother went upstairs?

3. Now'openup the deeper issues raised by this story.

(a) Why did the boy side with his mother and not his father?

(b) 'Was he right to lie to his father?
% 4

(c) Why did. .he not give the money 'to his mothez straight* away and
save himself the beating?

The answers to th ese questions could lead to a wider discussion on such
themes as black and white lies, loyalty.and selfsacrifice.

',Class discussion from point 3 abOvg. will almost certainly produce. an
fssue'suitablb for an imaginative written assignment.

Y

'11
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'(c) THE NOVEL

SUGGESTED APPROACH

, . . .

The teaching of the novel in some form is essential to a course for the early
stages'since it will offervaluable ex eriences of imaginative and sympathetid
participation in the unfolding plot s well as opportunities' for the enrichment

of language experience.
. .

,The only criterion for selection which the Committee felt it necessary to stress
was that of enjoyment. Any novel chosen for class use in the early stages must be
such that it is likely to appeal to the bulk of the class.

The Committee found that the following texts met this criterion for pupils at
this stage:-

The Silver Sword
Otterbury Incident
The Railway Children
The Secret Garden .

'The Family from One End Street
The Red Pony '

The Snow Goose

The Committee found the following two methods,helpful in tackling class work on
the

Method I:

This envisages a 'Class Set' of one novel, studied in consecutive periods in:a
block of time.,' This could take perhaps two to three weeks, preferably early in
the term. This meth allows for the reading of key passages in'class,
connective element of-home reading, wide - ranging. class discussion on incidents -14

people, and assignments arising from such work.

Method

This is concerned with systematic private reading and Offers a Practical method
of assessing the impact of such reading.

The Committee bee a place for, both methods since an early introduction to the
novel by Method I will assist pupils in tackling novels bp-Method II.

(NOTE:- for. practiCal purposes it is as well to ensure that titles
which are available as 'Class Sets' should not also
appear in the, private, reading selection.)

I

ILryt
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STEP I

STEP II

_ 58 .2:

DETAILED EXAMPLE OF METHOD' I

"THE SILVER SWORD" - ,IAN SERHAILLIER

After issuing.the novel to the class, briefly describe the background
and setting (e.g. war, refugees, Poland under attack by Germany and
eventual collapse of country). .11e teacher should then ensure that
Chapter I is read and discUssed ArAclass.

*
Over the neat 10 days the teacher should read and discuss key chapters
in class, leaving sufficient time between each of such sessions for
connective reading in class or at home.

STEP III After the novel has been read in this way, from discussion .make up .

on the blackboard a brief resume of the narrative content of the novel,
mentioning the principal characters.
The resume might be something as follows:

f.
This is a .war story about a family in Poland. When,the Nazis
came, first the father, Ihen the mother, were taken away,
their home was blown up, and their three children fled for
their lives. They were RuthEdek and Bronia, and they joined up
with another boy, Jan, who had become a clever thief who could
slip in and out of all sorts of places unnoticed. .The children
lived in constant danger of death by shooting, or by cold, or

Buts they 'struggled on. San and the three Balickis
survive/ the war, and set out on thet-hopeless-seeming task of
finding their parents. They made their way from Poland to

. Germany and on to Switzerland, a hard, hard journey. ,The-
'Balicki parents were found but Jan never found anyone belonging
to him. .

STEP IV Discuss the life of war victims during the occupation and the
danger and its consequences. In particular develop the idea
break 4 of the family. '

STEP V Return to the situation in Chapter 10.'

Consider the possible alternatives :Open tc)the children.

1. stay and hopefully, await the return of their parents;

2. leave and search for; the family.

They decide to go t-o Switzerland. Why Bras "this a difficult decision?

STEP VI , Any group needs to be led. Who is leader of this group of children?
Lead the class to decide that Ruth is the leader. (Ch.9; Ch.10; Ch.11;
Ch.15).

STEP'VII Establish what difficulties andpmblems Ruth had to face as leader.

(a) .travelling,(Ch.11;4h.13)

,e.g. Edek's illness (Ch.13
'Canoe travel- (Ch.23
Dangers on Lake
Constance . (Ch.27)

(b)..- Finding of food - need to steal: right or wrong?
(Ch.14; Ch.16; Ch..17; Ch.18).

54-
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(c) Rivalry for leadership of Ruth and Jan. (Ch.29; Ch.9; oh.19; Ch.27).

(d) Conflict with Authorities (Ch.18; Ch.20; Ch.21).

STEP VIII What qualities in Ruth made her a good leader? (Ch.15).

What good qualities had Jan which were not apparent to Ruth?
(Ch.7; Ch.8).

STEP IX Possible Assignment

Imagine you are either Ruth or Jan. Choose an incident you
experienced which was both exciting and dangerous to you.
Tell it in your own words, trying to recall,yAUr. feelings at
the rime.

55
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--1- ,-,,ose their own novel for. private reading from a selection
_ 1 -,..her. They are instructed. to read it withir a fixed perice...
.

.,: . .' the end of the time, they a.re asked to submit a completed
&_t. 01 version of this is ,7;v'en below.) The teacher ..__ .

snould try to go over these Sheets individually vy_th pl..:pils.

First Year Novel' Ass-.4.gEtat

Name of novel: Name of Pupil.

ILithor:

1. Briefly telllhe story cf the novel:

5 6

2./

Date to be handed in
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2. Give the names of two or three people who play a leading path in the story.
What kind of people are they? Write a few sentences about two of them.

4,

D4d you like or dislikc them? Why? Write a few sentences.

t

3. ChOose a passage Which you think to be of importance (i.e. a turning point
in the story). Explain why you think it is important.

4./
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0

4. Did you enjo this book?, Give reasons for your answer.

C

NOTE The spaces left under each question denote the expected length of
answer.

58
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(d) DRAMA TEXTS

SUGGESTED APPROACH

Naturally, the primary object in reading a drama text is enjoyment of the

piece. However, for reasons explained in Part One of this document, any drama text

read in class should also discharge other aims. It should be an enriching language

experience and should, if well chosen, give new insights into human experience.

Pppbably the most satisfactory method of dealing with drama texts in a class
situation at.this stage is for the teacher to take upoh himself the reading of the
most demanding part and to allbt other parts to the better readers in the class.
This may seem unfair to the weaker readers but hesitation and stumbling in reading
drama texts aloud can ruin the impact of a play and render the programme valueless.

At appropriate points in the reading of the text, the teacher should stop and
try to lead the class into discussion of the issues which have arisen. However,

the teacher must use his professional judgment to ensure that any such breaks for
discussion do not occur so frequently that continuity is broken.

The following plays were found useful for pupils at this stage. All are

entertaining but they also offer a wide range of insights into human experience.
a

1. "THEN" David Campton ("Theatre Today", ed. David Thompson)
Longman

4% SYNOPSIS: Two characters, Miss Europe (Beauty) and Mr. Phythick (Brains)

'find themselves sole survivors of the final catastrophe. They

learn a little bit of courage and enough wisdom to start afresh, if

they can remove the paper bags which protected them.

2. "Z 9ARS"

SYNOPSIS:

"A QUIET NIGHT" ongmans : Imprint Books)

VW/
It begi4 the station canteen. 'The story takes place on a

quiet night. only call has been to Lynch and Graham who are

instructed to go to a pub and remove adrunk man. On arrival they

find that the man is Tim_Regan, an old acquaintance. They take him

to his home, a single room, very drab and oldfashioned. Tim asks'

Lynch to have a cup of tea with him, but Lynch refuses and says that
he's in too much of a hurry. Later on there is a call at the
station from a woman who says that she smells gas coming from the

flat below. An emergency call goes out to Z Victor Two and they go

to the appropriate address. They discover that it is Tii Regan's

flat. When they enter they see that Tim has gassed himself and is

lying dead on the floor..

3. "THE RAMBLING JEWELS" Thomas Cain ("10 Minute Plays" by T. Cain,
pub, by Univ. of London Press)

SYNOPSIS: When the Duke of Rambling has o take a business trip to

America, he leaves his butler, B ers, to guard the famous

'Rambling Jewels'.

4./

No sooner has the Duke departed than four tough characters
enter the castle. Ostensibly they are detectives hired by Butters

to safeguard the jewels. While examining the jewels, they are
surprised by a notorious burglar, Kim the Killer, who,-after the

.
appearance of a masked stranger, reveals that Butters is the

smartest jewel thief in America. The stranger is the Duke who adds

to Butters "s discomfiture by informing him that the jewels are fakes

% worth £5 (a sterling tribute to Butter's discernment!)
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4. "THIRTY MINUTES IN A STREET"

SYNOPSIS:

-

Beatrice Mayer ("10 Modern Plays%
pub. by Nelson)

Play presents through a series of incidents a panoramic /
view of a "street with the flow of characters either singly or in
.groups. It' is a farce as life sometimes is. Very brief
snatches of conversation-are heard which illuminate-the
personality of the individual. The narrative link is provided
by nearlyblind Stray Man's attempt to find a particular house
in the Street with an urgent letter.

4'.
5. "BROTHER WOLF", Laurence Houseman (n110 Modern Plays", pub.

by Nelson)

.

SYNOPSIS: Setting: Medieval Italy; robbers' hideout on mountain
overlooking Assisi. A ferocious band of resentful outcasts
from society are brought to knowledge and repentance by the
teaching and e±ample of St. Francis. ThSre is interesting
conflict ofvalues and attitudes within the chief robber and
also between him and St. Francis. Character conflict is
simple yet effective e.g. between the sophisticated saintliness
of St. Francis and the stupid saintliness of Brother Junifer.

3O
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(e) PROGRAMME USING A THtkATIC COLLECTION OF 'VARIOUS

LITERARY AND OTHER STIMULI

Theme: "It's not lair...."

I. INPUT ELEMENT

)
i. "The Plaint of the Camel" (poem) by Cherie§ Edward Carryl.

ii. "Dust" (poem) by Sydney King Russell A

iii. "Whites Only" a photograph illustrating racial discrimination
in operation in South Africa.

iv. last page of "Where are you walking around, man?" by Alex la Guma.

II. AIM OF SHORT THEME:

To bring about an awareness of the wider implications of a phrase which

is frequently on children's lips --. "It's not fair": and to encourage pupils

to form their own attitudes towards various kinds of injustice. a

III. SUGGESTED LINES OP DEVELOPMENT

i. a. Teacher reads poem "-The Plgint of the Camel" to the class.

Point out-that the poet light-heartedly suggests that camels

feel that life has treated them unfairly. Why does he pick

on the camel?

b. Ask PtT/0 to suggest some other animals that "get a raw deal".

Do not labour thispoem: it is.just a starter.

ii. a. The teacher reads "Dust" to the class.
0

b. 'Ask class to suggest hovrthe unfairCkess idea comes into

this poem.

c. Both poems are "funny"Out "Dust" leaves adifferent feeling

from "The Camel". Is it really so funny?

d. Let discussion here range on the Reneial unfairness of life,

and on t e realisation that there are some kinds of unfairness

against hick we are powerless-.

iii. Ask the class o look at "Whites 0 picture and then the teacher

And reads the accompanying piece of prose, introduced by the foll9wipg

iv. gloss -- (Michael Adonis had-been stopped and piestioned by white

police, though there are no grounds for suspicion beyond the fact

that he is coloured) .

. - /

a. How did Michael feel when he was being questioned? 1.

,

.

b. The unfairness in "Dust" is something we can do nothing about. --

Can we say the same about the unfairness in "Whites Only"?

ASSIGNMENT: Give iL written account of a true incident in your We when you
considerYouwere treated unfairly.
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THE PLAINT, OF THE CAMEL

Canary-birds feed on sugar and seed, -

4

MATERIAL
REMOVED DUE TO COPYRIGHT RESTRICTIONS

CHARLES EDWARD CARRYL. -
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Agatha Morleye".4--
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Where are you walking around.man?

Adonis turned towards the pub and saw the two policemen coming towards him;
They came down the pavement in their flat caps, khaki shirts and pants, their gun
Arness shiny with polish, and the holstered piatols heavy at their waists. They had

hard, frozen faces as if carved out of pink ice, and hard dispassionate eyes, hard'andi
bright as pieces of blue glass. They strolled slowly and determinedly side by side,
without moving off their course, cutting a'path through the stream on the pavement like
destroyers at sea.

- Theyeinae on and Michael Adonis turned aside to avoid them, but they had him
penned in with a casual, easy, skilful flanking manoeuvre before he could escape.

'Where are you walking around,. man?'

The voice was hard and flat as the snap of a steel apring, and the one who spoke
had hard; thin, chapped lips and a faint blond down.above them. He had high flat

cheekbones, pink-white, and thick, red-gold eyebrows and pale lashes. His chin was

long and cleft and there was a small pimple beginning to form on one side of it,
Making,a.reddish dot against the skin.

'Going home,' Michael Adonis said, looking at_the buckle of this policeman's belt.
You learned 'from experience to gaze at some spot on their uniforms, the button of a
pocket, or the bright smoothness of their Sam Browne belts, but never into their eyes,
for that would be taken as an affront by them. Its only the very brave, or the
very stupid, who dared look straight into the law's eyes,,:-to challenge them, or to
question their authority.

The second policeman stuck his thumbs in his gun-belt ana smiled distantly and
faintly. -fit was more a slight movement of his lips, rather than a smile. The backs

of his hands where ,they4ropped over the leather of the 'belt were pale blue under the
skin, the zkin covered with a field ,of tiny, slanting, ginger-coloured hair. His

fingers were thick and the knuckles big and creased and,pink, the nails shiny and
healthy and carefully, kept.

This policeman asked in a heavy, brutal Voice,1-Wheie's yaur dagga?'

'I don't snake it:'

'Turn out yo pockets,' the,,first oneoraered.° ''Hurry up.' .

.

.
. .

Michael Adonis began to empty his pockets slowly, without looking up at them'and
thinking, with each movement, You'boers, you boers. Some people stopped and looked and
hurried on-as the policemen turned the cola blue light oftheir eyes Upbn them.
rachael Adonis showed them his'crumpled and partly used packet of cigarettes, the money
he had left over, from his imyi.a soiled handkerchief and an old piece of Chewing gum
covered with th4 grey fuzz, from his pockdt. A

'Where did you.stea"], the money?.' The question was without humour, deadly serious,
,

the-valce:topped withhardness:like the surface of -a file.
,/

.)Didn'tsteal it, bads (you4boer)'. "
'Well, muck off from the street.. Don't let us find you standing around, ,you hear?' ;

'Yes (you boer).'

'Yes what? Who are you talkinglamen91

peas (you boer).4'

They pushed pa# him, one of them brushing him aside with.an elbow, and str9110.
on.. He put the stuff back into his pockets. 'And deep down inside hiM the reeling Of

: rage, frustratiorrandyielenee swelled. like a boil, knotted' Fith pain.
.

, ILEX LA-NMA.
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.TYPE LANoCAGE, PROGRAgMES

Because this area of work has, up till now, beeh relatively uncharted, the
Committee felt .tbAt it was necessary to depart from the practice for other types
of programme in this document in .giving Merely' a ssugg4led approach toll4wed by
examples; They -have therefore spelled out in some detail their thinking about
the place and role of language programmesin early secondary work. This
explanation is followed, as usualtty suggested lesson plans.

I. General, statement about the aims of language teaching

The,Committee felt that there,were a number of considerations whichliiust be
borne in mind by every one approaching the teaching of language in the English
classroom.

',9.) The first' and most important consideration is that English is the
pupils' native language;,' This raises two points.

i) By the time they reach secondary-school even the poorest have
considerable skill in the 'manipulation of language. (Compare
the,poorest pupil's, grasp of spoken language with the average
educated adult's grasp of any foreign language.) -1' A

ii) Vie language skills they do possess have been acquired by
exposure to language ,in use and" by imitation. If their Akins
are to continue to expand; at will best be achieved by.
ctinuing this process of exposure and imitation.

b) The primary aim in dealing with language in school isto imprOve th6'
perform:Ince of the child in his handling of ;Language. With the emphasis thus on
performance, which inyolves'a series of complex skills, there must surely be much
more to' it thah teaching fact about, It therefore follows that manyof
the` traditional language exercises are of limited value andoften time - consuming.

,

c) Inprovement in language involves a mastery of complex skills. Not only
does a pupil have to acquire new vocabulary and new structures but also he-has to '

become seLsitive to the kind of context- in which each of his new acquisitions:is
appropriate. The teacher must therefore providesaTTA exparience of language at
work in a variety of contexts. Therweaknes6 of 'the traditional diet of language,
exercises is that it fails to give such experience.

d) Too much time was spent in the past on acquiring an analyticai knowledge
about language in the hope' that a'grasp'of.rules would leaq.,ft,fmproved perfortahce.
There is now'considel;able doubt as to whether such a carry-over t'dok place or indeed,
whether anyone could really understand a language.rule until after he had
intuitively mastered the 6rocess involved.

.

Theiefote in the early' years less time should be spent'analYsing.language,
thus releasing time for experiencing langeage 3-action. ln.these early years,
when studying lanivage in context, some use of terminology, to,describe vocabulary
and structurewill be ,necessary. This, however, will,45A fairly limited andsimple.,
Such terminology will always be used iderscriptively. of 'items met ih context-rather
than Iv.e77criptiveiv in non- contextual exercises set in the hope of improving
perfornahee.

A' fuller consideration of this,approach to the teaching of language is set_
'oltt in Bulletin Five of the C.C,E.

:.", .

1/./
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The two main aspects of language tenching

In its discussions on the'cddtent of language work the Committee found it

useful to separate two clis-tinct aspects of the- work,

1) The first and more important is that aspect where the teacher is .
promoting the expansion of the Complex language skills Mentioned above in both
oral and written form.

2) The second is the teaching of what may be called the '"Conventional
Skills" - the agreed rules'of practice which society demands for 'punctuation,
spelling and lay-outin written work.i

I

, . . .',

In the past, faiiurv:tA distinguish the two aspeots*has tended to lead to
an undue emphasis on the second at the expense of the first, e.g. the constant

practising of the formalities of the letter with little attention to Content or .

context. ,,,, .
.() . '

sl;
.*

CI

. . i

The conventional skills' are important and must be _dealt with but nOtfwe

the expense of the first aspect. ,

III. Sugested organisation ofdanguage work ft

Much language information willobe given in comm4nts to individuals, when
discussing their written end-products,. However, someof it will have to be
tackled by the whole class. The Committee believe that there are three ways in

which teachers of English shouid"cpncern themselves with language.

a) Unconscious Assimilation ' *

O

fj

The command of language which a child has on entry into primary school
directly reflects the quality and richness of the linguistic environment of his

homb. In the early secondary years, this same method of "infection" from
environment must still remain the principal means by which a pupil expands his

command of language. The teacher's primary concern is therefore to provide as
wide, varied and rich a series of language experiences as possible. The bulk of

a chiWs,language learning will still come from an unconscious imitation, of what

he reads and hears.

Some Englishteachers may be worried at the unstructured and unsystematised
nature of unconscious assimilation. However, the Committee felt there was no
need to feel guilty over this,lsck of system. ' The teacher can no more
systematize the learning of the complexitiesrof.language in.the early secondary
years than can a parent for a yoling child learning to speak. In both cases all

that can be done is to ensure that the child's experience of language is rich,
varied and stimulating.

b) Incidental lessons

4.

r-)

From time fo time language points will arise in close Reading ar'other work
in literature on which the teacher may wish to base short incidental lessons.

,
. .

\

_I this way pupils can be deliberately introduced in context,to such featufeatures

,

of language as:- ,' . .

, .
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i) the effect pf structures new or strange to them.

ii) *the orecisibn gained by. careful. choice of vocabulary.

iii) the,Ase of novel or arresting vocabulary to further an effect.

, iv), the%embtive power of language in particular contexts.

.,1r) the 'features of a context which reveal an author's attitude
either to his subject matter or to his readers. ,

Similarly, there will,arise opportunities in the same context to natroduce
pupils to selected pointsdemanding the Conventional skills which will be
'immediately u ful to them. The teacher's knowledge oftis own pupils' standard
of skill will ielp him to select the points to be highlighted in this way.

In all these incidental lessons obviously the teacher will need some simple
technical language. It is suggested that this can easily be introduced as and
when needed. Bulletin Five refers to this ongoing incidental process as "The

.Grammar of Mention". Further and more detailed discussion of terminology will
be found in SectiOn V. 'The Committee suggest it is desirable that an agreed
minimum basic terminology be established and accepted throughout Scotland.

,. Care should be taken, however, to ensure that incidental lessons, whether
on points of language skill or on points of convention,do not become so frequent
that they shatter the pupils' sense of involvement in the context.

c) Direct Lessons

i) Lessons to arouse interest in the workings of language

Occasionally a direct language lesson may be taught on some interesting
uses of language, e.g. stu*ing a short passage wildli the following considerations
in mind. .

a Where.would 'it be found in print?
b Who might have written it?
c For whom was it intended?

The purpose of such occasional direct lessons is to arouse the interest of the
pupil in the functioning of language. Here the detective interest of the questions
above form their own meaningful context. Several examples of such lessons are
given at the end.

ii) Lessons on the conventional skill; Nx
k

While the bulk of the work on. this,it done by correcting the work of t::\
individual, there is still a place for direct lessons.

Such lesso an be used for the following pUrposes:

1) I rogueing some particular feature (e.g. letter layout, direct speech
conventiono prior to a call for its use in some other context. The teacher should
always esthblish the context for suchia direct lesson by pointing out the nature of
the forthcoming call for its use, e.g. to point out that the next stage-in a
project will require kpowledge of direct Speech.

2), Where the teacher has identified apersistent andjecurring error in class
work (e.g. the comma splice) he should teach a direct remedial lesson.

3)/ o.
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3) Some skills of convention"may benefit from short re- inforcirig
Spelling is a case in point. Experience has shown that drawing attent
repeated 'errors in short, direct lesson's can re-inforce the correctio
individual marking. Teachers'm.Ist take care, however, to use this met
words which most of the class consistently mis-spell; it is time-wastin
test words which the majority have already mastered. The bulk of work
will still have to be done by the marking of individual errors, the sub
compilation of individual sAelling lists, and the teacher's individual
the tame at suitable moments.

IV. Background"notes,on spelling sand punctuation
,

The Committee felt that it might be useful to,give their views on the teaching
of spelling and punctuation so that these could form a background against which
direct lessons of the type mentioned above could be planned.

d

e

ons.
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(i) Spelling

A child's ability in spelling will never improve unless he is given
adeivate opportunity to write and make mistakes. When a child produces a piece of
work, the teacher must try to correct the spelling errors which arise in it'on an
individual basis. However, it should be noted that with poorer, pupils it can be a
mistake to mark and identify every spelling error that occurs; teachers must use
their professional judgment about the number Of individual errors that any particular
pupil can cope with at any one time. However, no pupil should ever be given the
feeling that spelling does not matter.

Spelling' errors in children's writing usually fall into three categories:,

(i) the slip - mistakes made in the heat of writing

(ii) new words being tried ou for the first time

(iii) repeated errors.

For types (i) and (ii) it is usually ufficient to write in the, correct spelling
in the actual prod.ction. For type (ii) it may also be helpful to ask the pupil to
compile his own private spelling list from these words: it was not felt to be useful
to add type (i) errors to this list. Tyne (iii) errors may require the teacherto
Brig up i class list of common errors and to use it for .short, frequent direct lessons.
The teacher should also organise opportunities within his class work to test pupils
briefly and orally in their individual lists.

The,Committee felt that, at early secondary level, ommercial spelling lists were
of limited use. The use of such lists open involves pvpi spending time on words
which they have already mastered or on, cords for which they n see no immediate
contexts: t 7

Note on the use of dictionaries

Pupils should be encouraged to remember that when they are in.,
doubt,-they should consult a dictionary.

Dictionaries of good quftlity are essential.

They must give a wide selection of 'meaning for individual .

words and pupils taught to select the relevant one.

On economic grounds, it seems sound sense to purchase a small .

nuilber of ,excellent dictionaries rater than one of an inferior.
kind for every pupil in the Class. ,

.

The/
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The class teacher should prepare and introduce very early in the fitst term

a programme on "Introduction to Reference Books". This may require brief

re-inforcink lessons throughout the year.

) Punctuation

The skills of punctuation are both caught and taught. If the diet of class

ding is rich and varied enough, pupils will becothe familiar with punctuation
action and teachers can highlight specific points by incidental lessons as '

utlined above. Howevpr, knowledge gained this way has often 'to be summed up

and re-infOrced by direct lessons. , .

Care must be taken when using direct lessons in punctuation to establish a
dontext for them by pointing out the frequency of some error in their recent work
or a forth-coming call for a particular form. The Committee see no place for a

direct punctuation lesson out of context.

Some of the more common punctuation features. which may require re- enforcing
in direct lessons in the,early secondary years are:

i) Use Cf full stops

ii) Use of capital letters

iii) Use f question marks

iv) use of the apostrophe - two main uses only - possessive and the

missing letter

v) The simpler uses of commas

vi) Elementary paragraphing.

Some of the forms of layout which require direct lessons in the early

secondary years are:

i) the layout of friendly letters

ii) the layout of direct/indirect speech

iii) the layout of dialogue in play form.

In all of the above, .the emphasis has beenon improving the pupil's 'skill

in communicating-in a context hich is meaningful to him: The Committee see no

place-for direct punctuation ssons which deal with artificial abstruse-or

unduly elaborate points. A -tionally, it must be realised that some conventions
change with time and teache s must ensure, that what they teach is'current
practice, e.g. the many changes in pinctuation practice that have become current
recently.

V. The place and scope of the teaching of grammatical terminology'

This is one of the most vexed questions in.languige teaching today.

The Committee felt that the over-riding consideration in approaching this
question was the change in the role of language teaching from the traditional
Scottish pattern to that outlifted.in this document ailed in Bulletin Five.
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In the traditional pattern a considerable grasp of terminology and grammar was
necessary since the emphasis %lath on analysis and the belief was that a prescriptive
Leaching of rules could lead to a mastery of skills. In the approach outlined in
this section of the document the emphasis is on acquiring skills of performance
through extended and varied experience of language in action. Terminology in this

approach is used only ia a descriptive way when the teacher feels it necessary to
draw, attention to some important feature of language or to correct an error.

First experience shows that the amount of terminology needed for this more
limilted role is minimal.

When testing project and other programmes it was found that the following
"labels" or grammatical concepts were all that were necessary. These "labels" or
concepts are so few that they can be introduced using "se gramme," of mention".

the names and functions of the main parts of speech. For the purposes
of descriptive work, the old-fashioned terms of noun, verb etc. prove
adequate at this stage.

ii) the concept of tense and its three main divisions - past, present, future.
There should be no need with the bulk of pupils to go into refinements of
tense, at this stage.

f.ii) the teacher =ay find it useful to,distinguish concepts of phrase, clause,
sentence.

The Committee feel it necessary to issue a warning at this point. Teachers
should beware of falling into the trap of thinking that they have to ensure that all
pupils have thoroughly mastered the above concepts and terminology before they can be
trusted to display their language skills in action. Such skill of using langaage in
action comes largely from unconscious imitation and the ability to describe comes
only after such mastery or during the process of m3king minor modifications.

Terrir in grAr7Pr in the early years must never become an end in itself.

c

EXPLANATION NEVER DI) AND lizoit2, MILL GUARANTEE PERFCRYANCE.

+.,

4.
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D. THE CONVENTIONS OP LETTER WRITE

The Committee feels that it is necessary to make a statement recommending a
uniform policy towards the teaching of letter writing since many teachers are
beginning to feel that their chosen letter form may be in conflict with forms
taught at other levels of education.

Teachers must realise and accept that the day of the definitive. letter form
has passed. They must avoid a doctrinaire insistence on dead or dying fashions,
reassuring though it may be to teach something definite and directly assessable..
New forms are constantly being evolved by civil service and business organisations
and it is important that English teachers are not seen to be at variance with
accepted usage.

The letter is an important part of the pupil's work because it will, in many
cases, be the only tangible demonstration of his English skills to a wider public
than his class. Few adults ever write anything more extended than a letter so
that due importance should be given to its form though this is not to say that
letter-writing should become a regular lesson in the English class. Like so many

other aspects of English it should receive an occasional intensive examination
when the need arises naturally out of normal class activity.

The Committee suggests that we should divide certain aspects of the letter
into groups entitled variable and non-variable, according to whether the pupil
may Ase his discretion in their setting down or must abide by fixed convention.
The changing situation of the letter should be explained to the class and they

.should be prepared to meet many variations, some of which may be shown as examples.
The pupils should be advised to settle on a form which they find personally
agreeable, providing the non-variables are not infringed, and then to stick to it

to allow the mind to concern itself with organising the letter content without"

disproportionate Attention to the trivia of form.

Letter: General or Friendly

Non-Variables

1. The image of order must be achieved.

2. Paragraphs must be indicated and they may be signalled by traditional
indentation or fashionable line omission.

3. The address of the sender and the date of writing are mandatory and they
should be at the top right with the date below. There must be no name

above the address-.

4. The salutation and the valediction should be separate from the body of the

letter.

5. Post-scripts should be discouraged as indicative of untidy thought.

Variables

1. Comma use in,date, salutation and valediction is at the discretion of the
writer though consistency must be-achieved.

2. Style of setting out of date i.e. figures only, words and figures.

3. Wording of salutation.

4. , Wording of valediction.

Letterv, This ine as 7 1
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Letter: Business

NonVariables

1. Originating address above right: receiving address below on left before
salutation.

2. Always addressed to a person: never to a Firm. The person may be manager,

personnel officer or some other title of position.

3. Never addressed to someone by First name terms.

Variables

1. Valediction of business letter. Although the Committee prefer the traditional
'faithfully' it must be said that both 'sincerely' and 'truly' are now being
used. The valediction should be treated as a sentence with only the first
letter being capitalized.

2. It is Often helpful to head a business letter with a title, underlined in a
centraIk position slightly lower than the salutation.
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PRACTICAL LANGUAGE WORK

1- arrived at the hotel about six o'clock.' The real reason I'm writing is to
ask you a favour. You knbw our wee Jockie that Morag gave us for our 'Golden'. Well,
the,problem's him - he's likely to be near starved to _death just now and Alisdair
thinks the world of him. ,Talking about Alisdair, what a carry-on he had in the
plane with that air-hostess wifey! Would he put his pipe out when they put yon wee

notion on? In the end she took it off him. As I say, the wee soul's left-there at
home and we never put any food out for him. We were wondering if you could pop in
and see him every second day or so? Alisdair usually does it when he comes home
from the distillery and he often has a/wee fly round the room too. Alisdair sends
his regards and says'that'he is fair sick of the heat. Spain is a right hot kind of
a place and we are having a right job getting a cup of tea. Oh. that reminds me,
will you put water in. Jockie's dish while you're at it? Well we're supposed to be
going to a bull-fight now so I'll sign off.

Yours,

Maggie.
. .

F.S. iJockie's food is on the shelf over the sink by your catalogue.
I'll have to let you have it back too.

2 Macpherscn,.James: a half-highland, half-gipsy free-booter, was hanged at Banff
16th November 1700, having just played, it is said, 'Macpherson's Rant' on his
violin.

Macquarie, Lachlan: a major-general of Mull ancestry who served in the East
Inlies and Egypt and was governor of New South Wales 1809-21. Be died in London
1st July 1824.

5.

Components

Angle-brackets, metal, 6
base, wooden, varnished, 1
feet, rubber. 4

shelves, wooden, varnished, 3
top, wooden, varnished, 1
uprights,, wooden, varnished, 2

4./
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Fastenings

.bolts li" metal, 12
nuts (to fit above) lh
screws lin metal, medi , 24

Packer's stamp

Checker's stamp

Cbd . 373 BSH 5542A
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4. An Israeli spokesman stated a short time ago that a foreign aeroplane had
indeed overflown Israeli-held territory and been subject to normal interception
procedures. He added that the aircraft has since made a crash landing in the
desert though. at this time, it is not possible to assess the scale of damage

or casualties.

5. Huckleberry Finn. In 19th century America the Mississippi was a great

water highway. Floating down .it on a raft, a runaway slave and a resourceful
urchin drifted into countless bizarre adventures that hdve made this book a
classic for boys of every age.

6.. Would you like a pleasant occupation in a beautiful part of pritain? If so

this may be your chance: We are looking for a middle-aged an and wife to act
as caretakers on our small estate. The duties are light and generally agreeable.

Wages are generous. The wife will be expected to undertake cooking duties.
Applicants.must be physically fit and not afraid of hard work. A charming
cottage will be put at the disposal of the successful applicants. This accommoda-
tion while not modern will prove interesting to adapt to a modern way of life.
The estate is isolated but local transport is available from the nearest village.
If you think this is the job for you, apply giving full details to Box 346.
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A. ACCURACY IN WRITING

AIM- Yr() alert theVupils to the differences between accurate and
'Vague writing.

MATERIALS : - Here are a number of short contexts. Sone are precise and tell
you exactly whatyou need to know, others are vague and leave
you confused. Some are vague intentionally. The pupil has to
decide which are vague and which are accurate.

METHOD:-

f
1- Read. right through the above text's to the class.

2. List numbers i to 6 on the blackboard and take a class
vote on what is accurate and what is vague. Some discussion
should follow. e.g. No. 1 is vague.

a. Why?

b. Who is Jockie?

,c. Is it easy to follow the instructions?

d, What about the 'broken-up'-nature of the writing?

e. Where would you find this piece of writing?

f. Has itI'done itOob well?

3 Now tackle the other extracts in the same way.

POSSIBLE AZSIGNMENTS:-

a. Put the essential infcrmation contained in passage 1 into
telegram lo:: ; then rewrite it as a postcard,

b, Make anotner, similar entry to those in passage 2.
Use e real cr imaginary perspr,

c. What further squestions would a reporter w it 4 put to the

Israeli spokesman in passage 4? Wri-r.e them yrn.

d. Write a simider piece to passage 5 for the la book you

really enjoyed.

e. What questlons should a cautious applicant for passage 6
ask before vziting his letter of application? List them.

7 5
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B. THE LANGUAGE OF PERSUASION

AIM:- To look at the persuasive power of words, in association with
graphic art.

MATERIALS:- It is left to individual schools to assemble collections of
commercial packaging material which contains advertising copy.
There should be a variety of examples within one category (e.g.
soap powders, pet foods). In the absence of permission to
duplicate the. terial, it will be necessary for the teacher
to pass all the ckets round the class. This method has some

compensatory ad ntages in immediacy and realism.

METHOD:- 1. The class examines all the material and each pupil makes an
indiVidual decision on which one he would buy, based on the
different advertising claims. (Each pupil should make a

- rough note of his order of preference.)

2. ,List the different products on the blackboard in random
order. Take votes for each one, establishing which is the
most popular.

3. Have a general class discussion on what persuaded them to
make this selection. The personal preferences of the minority

will-also ,prove worthy of study.
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TYPE 5 --PERSONAL WRITIMGr. PROGRAMS
q

INTRODUCTION

.

Personal, writing programmes (sometimes,-called creative,writing_prOgrammis)

are- those whiCh ate deiigned to help - -a pupii to eXploret'examine, and -express in .

"cords a genuine emotional response to some stimdrus or direct experivce. 'The aiff .

of such 1)rogrames is to fostar the emotional sensitivity and maturity of the pupils

and to develop their powersof discr-0-71.nation. In an grtiele.in "Teaching English"

a writer summed up his sins in this field as- "helping pupils to see deeply and feel.

freshly".
j,

. Many assignments in 'personal writing can arise ott of the,donIexts of other

types of programmes. Occasionally; however, it can be helpful to devise a separate

programme'to highlight this aspect of the work. If overall balanceis to be

preserved in the English4course it is suggested that such Special-Programmes be

limited to_two or threes term.

/ SUGGESTED APPROACH
-

1 .
,

Whilo attempts should be made to extend the range-of emotional ex3eriences Of

children, care must be-taken to ensure "`that children are not asked to write

about experiences which th teacher:has felt but the pupils have not as yet.

The teacher's job is to re ne and expand the children's own genuine experiences

never to implant'his'own or e he feels, the pupil should be feeling. Genuine

response, and sincerity must 'be the keynotes.
.

2.. All personal writing,activities must be pupil-centred. Theaim is to help them

to develop in themselves, not to produce pieces which will impress an outside and

adult audiehce.

3. In such programmes pupils should be discouraged from any-tendency to indulge in

the use- of off-beat and catchy descriptive words and phrases for their own sake.

Children can all too easily adopt .d "creative writing,' register without such use

of lang-uage being rooted in any real desire to explore and captUre in' words an

emotional experience.

4. Teachers m'st be aw,,,re of the danger of nco-oraging emotion- for its own sake.

Personal writing can all too easily degenerat6 into undisciplined and possibly

insincere blurb. Teachers mIst try to enCourage discrimination in their pupils',

exploration of and reaction to emotional experiences. The aim of personal writing

progrImres is emotional development, not just emotional expression. Undue

introspection and morbidity should be shunned.

5. If pupils are examining genuine experiences then they must shOw their respect-

for the experi!mce by attention to form. Teachers should never give the

imrre-lion that tie, fors, and the execution do not need to be -worked at.

6. Teachers must never give the impression that accuracy in spelling and other

conventional skills does not matter in. such prOgrammes. Obviously tact will be

needed Ari suggesting corrections to a piece of.writing in which a pupil has been

, dealing with something which is very personal. However, ifOM teacher shows
respect-for the Content, it should not be too difficult to suggegt that it' is

worthy of a second draft with:the errors removed.
, .

7. It is a,mistake to think that all personal writi4t responses should be in poetic

form. PupilG should be encouraged to select the type of writing best suited to
explore the particular emotion. Very often, it will be in some prose form's'

Teachers should encourage, pupils to explore the range of,smotional exl-,eriendes
relevant to their age. Therescan be a danger in concentrating on, the more

Sensational emotions. ,

'
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9. In an attempt to base work'on real experiences,' teachers are often tempted to,
,.ling, in artificial and isolated -experiences classroom '(e.g. watching
a matchburn). This can lead to insincere reactions-to live up to the
teacher's expectations, As in all:other types of programme the stimulus or
experience must be meaningful and.relatea' to their lives.

.

.

There are perhap more warnings fn these hint's than in any Of the other lists
in this document: ¢his probably refleote the fear-the Committee have that a
potentially valualile type of .programme could fall into_ some of the pitfalls

by the creative writing-movement in the post-war years. .-

Notes on.stimuli

The Committee elt that it was important to test the effectiveness of-
various stimuli before recommending their use Those employed included music, -

prose passages, a fiction extract, unusual sounds,' photographs, pictures and
posters. All produced interesting and livery writing.

a-

a

4.

4.

A
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STIEBLI Fon TO 'HE EF'F'ECTIVE LN ENCO.TRAGING PERSONAL WRTTING

ErtSIC:

the-tringerof Wae_from the Hoist "Planet Silite" was played twice to =the

cl!-A.J. During the first hearing the class listened only'but during the second

pupils, were encouraged ,to make notes of their impressions and reactions..
Insulting end-products showed an imptessive variety of interpretation, vivid

6,41 uAl).sual choice of vocabulary, and a_ganuine responSe to the emotional

cli,11;:t.g.-il of the music. The novelty rof the experience' made the work' enjoyable to

t

2. PICTURES:

This involved, the use ofkicture for each member of the class, since it was

,:xtrorc..,1j difficult to find one picture large enough to be seen by.all pupils.

showed that not an picture will do. Those chosen should be o the'

:110V:2; picturs tells aAtory" variety. Again, the results were impressive. The

J7.otion of pictures of good quality reproduction undoubtedly contributed to the
'".:;cuss of the enth-products.

3. SOUNDS:

A "cAluge" of sounds, carefully selected to hint at a story line, was played
twice to the class without introduction or explanation. Both timethe pupils
listened without writing, and then wrote about the sounds' in any form they wished.

A variety of styles and forms etas produced. -;

4.: FICTION STIMULUS:

Ficti is probably the best and most effective stimulus to writing'for both

your ; and adult fliiters. A healthy enjoyment of; and admiration-for, a particular
ori.Air, linked with a conscientious resolve to Ilse only ones own life-experiences,

can ixoLce val-lable work.
.

An example 'of a poor escapist-type wa
41..

story - written by anonymous SI
e

was discusaod with the clas, not criticising the motives of the writer,

Lnt, ls,-.1ing honestly with its lack of success. After examining its weaknesses
df inspiration, the Class agreed that it was unaccapt2ble and began to

the unsoundness of second=hand experience as a basis for 1-arzonal writing.

A atory.which oontaihed the,qualitie's.of, adventure, danger, exci*cemant and
te-,ioa, in .a setting relevant to their daily lives was then read to the class.
T'L::., -.,.:t-.blished that a good author can fuse several unreldted experiences

1.,-,.,-..2 to form a story. The class then selected one of their own personal
,

.

c:.:....es to form the starting po,int'for a story, which was compiled as soon as

79
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TYPE 5.- PROGRAMMES TO

--,

Jo-init, 3 recommends that.all
cc y_cnn-ion Lf ah intea*st in

.7:a responsibility.

1.' Ea;,1ie 1:44.cr7,,.ry Saririca:

-

ENCOURAGE ORIVATE

teachers of:pixed ability classes should
"1..!lvate. reading among individual pupils as

An if.n early stAg3 in the e-development cli!oommuni y .6.warene, , teachers 'should
1.2LIA,'.7o the notice of, pupils the facilities offered To n Libraries,. Van

and the Central Colinty Library. In Banffshire a guide to the
Sdoel Libr?r:y Service -.s .available to all teachers. m s is a one-period_

the session perhaps supp]semented by a visit.

2. The School Library:

.. . . ..
.

.T; ..rail_ .'rise pupils* with aril encoura;e them to use the librory is on
.

e of
t:.., primary auties pf fje English teacher. Early in tha first year teachers
C-Jo!; Ittrol-ce pupils it a simple way to the library. mkt this stage, any

.
. 1, _.thy -.7,.:"cnat.Lon i3 counter- productive. The only points 1 ).ich need to be

....:.one7. ,Ire:
, .. 4.,

'T.,- find tho Reference /Fiction/Non- Fiction Sections. .

How books are arraned on the shelves and a very simple =planation ori.
the .Dewey and other'system.

c. Tllustrtions of how to find a book.

-. 7;7S +h. 21('3:> to ,,:her in " ;a:ke

01 pupilF' to t..3 library r n5 ru, pc,:conally
1.1.:7 class.

7. '71., Class Library:
4

To cupplenent the school library service and perhaps drawing part of.its stock
from ,,t,, the class library can certainly be a useful part of a child's reading
e: rierce. One'of its particular adyantages is that it can'encourage-a class
s'irit especially when it is partially,stockedby pupils' own favourite books.

Its every-day availability is also in its favour. It may well be too
4713_t a small amount of the per capita 'allowance or a specific allocation from
sol.00l funds could 'be made available fan this verreimportant purpose. But .the

advanta3e of the' class library is that pUpil.s have frequent and free
.,;.;:,..3to it as opposed to the weekly-visit-to the sehool library.

4.. T..: Promoting of Book Club Activities:
.

.

. Slx.:h -.ctivities as 'aoop" have a lot to recommend them, and consideration.
.- -1Jo be given to the idea of "swops" of paperbacks.

: So: 3 General'Suggestions

Tt ho-ald be possible rom tine' to time to set aside period or-part'of'a
.fx.1 for reading f r pleasure. The advantages

,Pupils have the right kind of atmosphere for reading, and itives
the class teacher the' opportunity to get, to know their
tastes.

.

. It also provides the opportunity to make4r.bcommendations and',
advance the, reading, interests ;of the pupils.

A
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.rA: :i.

It is desirable to keep intouch with current seralisation of books on,televisoion.
Past successes have been "The Flaxton Boys", "The Silver Sword", "Anne of Green

Gables" etc., as they canalvark oil' an interest in a nartiliular boph. This ap*ies
also to popular full-length feature,Silms. "

Selective reading by the class teacher of an interesting or.exciting incident in a ,
book may trier off an interest in the book as a-whole.

It will be pos6ible ocaailonally to set aside time for-an informal class tnlh on rhat
'has been enjoyed y,inliviluals, in the hope that others will be interested in
reading what another his recommended. .

.
,

l

,
J 4

6 -.
.

:
/ -

.

. . .

. _

The CoLnittee.feel that.the4eis no place for testing IxiVo.te reading in class
examinaions at this stage. If the teacher can dev2tea means whereby pupils will
willingly write'about whit they have rend without it becoming a chore, then they
whole-eartedly endorse this. However, the enjoyment ,of reading comes first-.

.

ti
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TYPE: 7 - YROGRAI11:2 OF cusa DI5C7:331Q1.T.
I

There is great valuCin the freeuent occurande of aniMated class laseussion on
topics of interest arising out of any class activity. If the pupils are truly

involved in such an activity and if the topics are suitable, it can m.-",:sia valurble

contribution to the Principle of Znrichment. It exercisesthe cemunication skills
in the most natural and effective uay.

Many of the programmes in the document are departure points ,for such discussion.
When the discussion arises naturally the momentum should not be re6iJtel, even if it

leaves the original lesson plan be completed the next day. The result will be far

more valuable than the "Today we trill discuss ...." approach.

However, the skills and conventions of civilised discussion. are not nattral but

have to be taught. The Committee consider that this is a responsibility of the English.

teacher at all levels in the school and that it must begin in the first year.

The Committee envisage that such duties as acting as chairman of a group or
meeting, delivering a short speech, giving an appropriate vote of thanks and reporting

the opinions of a group discussion are all within the capabilities of most pupils at-

this stage.

It is inadvisable to outline formally the technicalities of debate or speech-

making and then to expect an adequate performance. Rather, the p1 ail should be

encouraged to undertake one of these a*d his attempts sympath.?tic..,7,11y analysed

and criticised. Any teacher intervention,should occur at the noint least likely to

damage the perfornance; a speech should be treated as a unit.

For such special lessons it is paportant to remember that all such activities
should occur in a meaningful context. For example, a non-verbal stimulus (such ad is

cartoon) can be parfcularly effective in starting of wiaeIrrangii:ig liscussion or

Sinilarly, if the class is divided into groups for such-special leslons, a
provocative statement linked to a combn,theme given to,eich gro,In can often ensure'
1ivel7 discussion both in the groups and,later, in the class he 1:.%aders'report

back. The report, a valuable exorcise in the art of summing up and presenting an
argument, should, be subjected to the same process. of class. an4 teacher' criticism.



/

_

In 'tb.: field of ramatic Activi-4esdt soon became obvious that there were

problems o definitio and of alloc_ti f responsibility.

In j:ine Committee s dascaesions a series of three related problems arose:-
*

(a) There ,is the Very wide range of differing activities which, by..ve-dItion,.
have been considered to be part of dramatic .Tor!: in schools. These seem

to falLunder at least six headingp:-;
.16

(i) A classroom study of drama texts

(b)

(ii) Speech. and choral verse activities

Role=playing 94,improvisati.6n used as techn.i-.ues within various

subjects

(iv) Jra-atic'activitiea.undertaken by Drama specialists in separate

periods

(v) Extra-curricular staging of Plays

(vi) Occasioal dramdtic experiences like mobile theatre, drama work-.

shops, visXts totheatre,

Since there is such a 4verseraxge, difficulties - and indeed confusion 7'
can arise in any discussion on Drama, if effortS are not made to clarify

which type of activity is beirig talked abDui at any particular moment.

For example, poihts.which apply to a study ofa'drama text may not apply

to dramatiD-activities conductpd by,the drama specialist. There is thus a.

real danger in attempting to make overall, general statements about Drama

in schools.

/
There are obvious Problems in allocating responsibility for these various

:activities,- especially since several groups of.teachers have overlapping

.interests in them, For example, lish teachers have an obvious interest

(i), (ii), (iii) and also po ftly in (v); History, Geogr7:.ay, RE and

Yodern LanguaTe teachers mainl in (iii); and drama specialists in all six.

In particular the sharing of _pcneibili-iies between Drama

and teachers of other su'jects Has to be looked at in some ail. For

example, do Drama sl:ecialists concentrate%on those aapose,s df Drama which

are independent of other suiects, do th concentrate on a service role

within other subjects, or do they try to divide their time between T

independent and service roles? The answers to such ,questions will

obtiously have implications for the kin l of relationship which is
established between any specialist teacher and the English Department.

-(c) If there is a sharing of responsibility between subject deprtments.and
specialist Dzwia teacher g for the varioudfactivities, then 'it follows that

.,there must be a clear arrangement for sharing an- J space and ea'ui,rment

especially provided for work in Drama.

'N\ZileAMmittee felt that, although the problems me ntioned aboVe have to,be faced
in any meaningful planning of work, they need not necessarily pose insurmountable

difficulties.

It was felt that every English teacher Youll welcome the contribion of Drama

specialists, especially for those aspects of the work for which they themselves felt

unfitted both by training and by emperience. English teachers 7uld also welcome

the supportive help whichtspocialists could offer in such things as the, interpretation

of dram, texts. Conversely, drama specialists would probably welcome- a clearer

allocation of responsibility for the vario,s dramatic activities since it flpuld permit

them/
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them to-concentrate their efforts on those areas where their impact would be
-gresiest-c-- idbat is- needed is good 'Frillan& a cOr-Operafive spirit..

--.

The Committee, in the later gages of their discussions, learned that the
Secretary of State had set up a WorkirffParty on Drama in Schools. The report
of this Working Party could well offer -ruidance on n-the question of allocating
responsibilities and 30 the Committee rieciled to offer only tentative advice
until such times as this report is Published.

A TENTATIVE ALLOCATION OF RESPONSIBILITY

(i). STUDY CF DRLA TEXTS
.

This should remain primarily the r.. esponsibility of the English
teacher. HoweVer, it-is honed that the English teacher will be able,
where appropriate, to call on the services of the Drama specialist
to help inthe interpretation of a play.

(ii) SPEECH AND CHORAL VERSE ACTIVITIES
V

In recent years various development documents in English have stressed
the-4Primacy of cral vork,and increasingly English teachers have come
to see the necessity for a large element cf such work in their class
rooms. Obviously the English Department would not wish to claim a
monopoly of oral workd'any morethan it would of witten work. It must
be an integral part of all subjects and in articular of any work done
by a Drama specialist. The,Committee see all such work as a.ivaluzible
supplement to what is done .n this field within the 7 dish classroom:

Oral "ork, however, must be central to any English course. he

Comcittee can foresee real dangers in a system where the Ens_ish
teacher concentrates on writ...tn work and on readin=-and leaves.oral
work to "another specialist.

(iii) ROLE PLAYING AND MPROVISATION U3E3 'AS T2CH7FlUE3 WITHIN VARIOUS
SU13JECTS

elemeRt of w rk in Drama, it is felt,/should be the responsibility
c4 the teacher in whose subject the techniques are to be uses. It is
unreasonable to e ect draotnecialists to be readily available for

,,direct help with s c ctivitie, since these do not arise in any fixed
pattern in classroom ork. The necessary timbtabling of specialists
would be Virtually impossible.

, (iv) DR.AhATIC ACTIVITIES I.INDERTAKF,N BY DRALA SPECIALIST

Where such activities are catered for in the school timetable the
'Committee would like, to make two sug;estions.

(a) Since the/re are direct benefitsfrom such work to a wide range of
subjects, tine allocated to the rrama specialist should not always
be taken from the English'allocation.

(b) Often the Drama specialist fihds it more ef;?cive to work with
half classes, Rather than give up half a class once a week .

English teachers, -where the allocation cpmes from their timetables,
would prefer to give Up the entire class once a fortnight. Drama
sRecialistd working in pairi could overcome this difficulty.

(ir) EXTRA QURRICULAR STAGING OF PLAYS .

By tradition, teachers from a wide variety of disciplines have taken
part in this activity and it would be a pity if this traditi3a were

,g64not to contin6. It was felt that such activities should be'the
responsibility of interested members of staff, reg-ariless of their
subject.

(vi>/ 84'

ti



(Vi) OCCASIONAL DRAMATIC EXPERIENCES

Normally the Headmaster will delegate responsibility for organising such
activities. A wide variety of.staff ay be involved.

Those of the above responsibilities which fall to the English teacher are dealt with
at'various places in this document. The Committee thanks Mr. J. A.Oorsyth,
Adviser in Drama for Banffshire, for outlining in some Ietail the DrprA specialist's
view of his responsibilities which is given below.

-or
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-17DEPE.B.MiT DRAMA.. PROGRA/22S

by J. A. FORSYTH - ADVISER Ill DRAMA

The function of Drama is to develop the whole Person and it is upon this wholle

person that our concentration must be centred. "Drama is concerned with the

individuality of individuals, with the uniqueness of each hymen being. Indeed this

is one of ,the reasons for its-intangibility and immeasurability." (Brian Way,- in

"Development Through Drama.")

To develop this whole person does not mean imposing a new set of possibly
artificial factors, but ,of starting with facets of human beings that exist from

birth in all people. The _beginnings of Drama are concerned with-helping each

individual to explore his own resources irrespective of other people, moving on to

the discovery and exploration of his environment. Within this environment are

other people towards whom he begins tc, feel a growing sensitivity. Later, there is

need for enrichment of resources o .'utside his own immediate and explored

environment.

The factors involved in s ch a devel pment could be sumr,Prsedpas follows:

(i The use of the five senses.
(ii Stimulation of imagination.

(iii 6 mastery and use of physical self.

(iv Speech - or practice at talking.

(v The disco'ery and. control of emotion.

(vi Intellect.

B.-J., most important of all is concentration. Whatever the drama exercise,

concentration remains the most important skill to be developed. Where it is full,

the quality of the attempt and degree of mastery be rewarding.

Here it may be worth noting two roneous ideas prevalent in regard to Creative

Drama. Firstly, that since this is a cr e activity there should be.no control.

Control is essential if satisfying work is to be achieved. Secondly, that 'all. ideas

m'3t come from the class. In the beginning ideas just not cone, anl, as in all

aspects of teaching, there must be a,"feed-in" of ideas, in this case largely through

discussion.

Where to begin always poses a problep for the teacher af Drama. It is natural

that any approach to such a wide subject should be a personal one; .teachers with

nk
different in erests will feel secure in tackling a lesson from their oFn particular

subject. U ortunately this tends to limit experience: Then again, do, we start

with movement, improvisation or speech situations? The answer to this problem often

lies with the quality and composition of the cfass.

Aew

For early condary classes, the following suggestions are offered for
consideration. 'Tp overcome a degree of self-conscious inhibition is'not

uncommon at this stage; it is desirable to start with simple railing movement

existing in a context froi life which has to be taught in by Aoever is in charge.
These activities.may well seem pointless to the uninitiated, lxIt they arean
indisbensable stage in pleading to the ability to lop,e oneself in creative
improvisation - at which stage there is a clear gain in emotional and imaginative
growth.

, Spaeth/ 86
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Speech and Movement : Fights T Use of various types of weapons - (control
essential here)

Refugees - war, natural 'disaster

Slavery - cotton fields, Egypt, galleys, etc.
Music - stimuls to movement - perhaps leading to

discussion.
Poetry - response to spoken word.
Working in a Supermarket

Fishmarl-et
Sc e at an Auction Sale

Cattle Market
Railway Station
Beach, etc.

Lost of these s:zgAstions lend themselves to the development of situations
involving group work and leading on to improvisation.

I-orgvisation : The street market : development of background action into an
incident kith dramatic content

Coffee Bar : again, background development into action
e.g. a. a quarrel

b. planning a canoe expedition
Ship in Storm
Loading a Ship
Mutiny
Shipwreck

Improvisation from Poetry : e.g. s'Atable ballads and other narrative poems.

Improvisation from the Novel :

Improvisation from History :

_e.g.. novels of such content as would engage the
natural interest of these pupils.

e.g. The Plague, The Great Fire, The French
Revolution, etc.

Improvisation based on Films And T.V.

Improvisations based on Legends, Myths, Bible Stories, etc.

It must, however, be recognised thdt not all children enjoy exploring their
personal feelings and relationships in "public", and that many of them see no
end-product in creative activity, wishing instead to play from a script, which to
them is often more meaningful and satisfying. Where this demand manifests itself,
it shbuld be met. There is no need to think, in the early stages at any rate, of
a full length play. Quite a number of short drama scripts are now available, and
a short scene from any play can prove really satisfying. This also provides an
opportunity nix. imparting some knowledge of stage techniq.e and technicalities
and so arouses amore critical appreciation of theatre and literature. After all,
'surely one of the aims in drama teaching, be it creative or otherwise, is to
foster'a love of living theatre. It is very doubtful if creative drama can do
this by itself.

While these dramatic elements may come within a variety of Lnglish
progrnnmes,such as projects or the reading of a poem, sometimes they are best
dealt with by programmes in their own right. In both these functions, help-can
be given by the visiting Drama Staff. Where the suggestions are incorporated in
independent Drama Programmes th8 visiting specialist can sometimes save time in
establishing meaningful contexts ty using contexts already established in other
classes for other purpose's. For such a procedure td operate, however, there
must be adequate time allowance for the specialist to liaise with class teachers.



-
M
a
i
n

D
i
v
i
s
i
o
n
s

I
,
I
I

I
I
I

1 1

.
S
t
a
t
e
m
e
n
t

o
f

r
e
m
e
d
i
a
l

n
e
e
d
.

7

4

-

- c
_

,
- '
.

. C
O

0
0

'
"
-
-

,

T
h
o
s
e
 
w
h
o
 
n
e
e
d

a
 
p
r
o
t
e
c
t
e
d
 
o
r

s
e
p
a
r
a
t
e

e
n
v
i
r
o
n
m
e
n
t
 
i
n
s

s
p
e
c
i
a
l
 
c
l
a
s
s
e
s

o
r
 
s
c
h
o
o
l
s

b
e
c
a
u
s
e
p
f

p
h
y
s
i
c
a
l
'
.

m
e
n
t
a
l
 
b
r

p
s
y
c
h
o
l
o
g
i
c
a
l
,

d
i
f
f
i
o
u
l
t
i
e
s
,

.
/
7

T
h
o
s
e
-
W
h
o
s
e

m
a
s
t
e
r
y
 
o
f

b
a
s
i
c
 
s
k
i
l
l
s

r
e
a
d
i
n
g
 
a
n
d

b
e
r
 
i
s
 
d
o

t
h
a
t
 
t
h
e
y
 
c
a
n
.

m
a
k
e
 
l
i
t
t
l
e
,

a
n
y
,
 
p
r
o
g
r
e
s
s

m
a
i
n
s
t
r
e
a
m

s
u
b
j
e
c
t
 
w
o
r
k
,

a
n
d
 
n
e
s
d
 
.
n
e
l
p

w
i
t
h
 
t
h
e
s
e

b
a
s
i
c
s
.
 
S
u
o
h

p
u
p
i
l
s
 
w
i
l
l

c
o
u
r
s
e
 
a
l
s
o

q
u
i
r
e
 
c
o
m
p
e
n
s
a
-

t
o

l
i
n
g
u
i
s
t
i
c

w
o
r
k
 
o
u
t
,

o
f
 
t
h
e
 
r
 
m
o
r
e

`
b
a
s
i
c
 
,
e
e
d
s
,

v
i
s
i
o
n
 
f
o
r

w
i
l
4
M
.
:
4
t
o

m
a
d
e
 
s
e

r
a
t

f
r
o
m
 
p
u
p

p
o
i
n
t
 
I
I
 
a

t
h
e i
n

n
u
m
-

p
o
o
r i
f i
n

o
f
r
e
-

b
e
c
a
u
s
a

p
r
o
-

i
t
b
e y

a
t

A
B

-
D

1

T
h
o
s
e
 
w
h
o
 
h
a
v
e

s
o
m
e
 
m
a
s
t
e
r
y
 
o
f

t
h
e
 
b
a
s
i
c

m
e
c
h
a
n
i
c
s
 
o
f

r
b
a
d
i
n
g
 
b
u
t
 
w
h
o

a
t
e
 
h
e
l
d
 
b
a
c
k
 
b
y

l
i
n
g
t
d
b
t
i
c

.

r
d
s
t
r
i
C
t
i
o
n
s
 
a
n
d

b
k
 
i
h
k
i
k
k
i
c
i
e
n
t

g
r
a
s
P
o
f
 
t
h
e

i
n
t
e
r
m
e
d
i
a
t
e

r
e
a
d
i
n
g
'

r
e
a
d
i
n
g
 
s
k
i
l
l
s
.

'
W
h
o
s
e
 
m
a
i
n

n
e
e
d
 
i
n
 
f
o
r
 
c
o
m
-

p
e
n
s
 
t
o
r
t
'

l
i
n
g
u
i
s
t
i
c
 
p
r
o
-

v
i
s
i
o
n
 
a
n
d
 
f
o
r

e
x
t
e
n
d
e
d
 
p
r
a
c
t
i
c
e

i
n
 
m
e
a
n
i
n
g
f
u
l

e
a
d
i
n
g
.

T
h
o
s
e
 
w
h
o
 
a
r
e

p
e
r
f
o
r
m
i
n
g
 
b
e
l
o
w

p
o
t
e
n
t
i
a
l

b
e
c
a
u
s
e
 
o
f
,
l
o
w

m
o
t
i
v
a
t
i
o
n
 
(
e
.
g
.

c
l
a
s
h
 
o
f
 
M
i
n
n

b
e
t
w
e
e
n
 
h
o
t
h
e
 
a
d
d

-
s
c
h
o
o
l
)
 
O

b
y

e
m
o
t
i
o
n
a
l
 
g
i
l
d

p
e
r
s
o
n
a
l

p
r
o
b
l
e
m
s
 
a
n
d

w
h
o
 
n
e
e
d
 
e
x
t
r
a

h
e
l
p
 
a
n
d

s
t
i
m
u
l
a
t
i
o
n
.

-

T
h
o
s
e
 
w
h
o
 
a
r
e

c
a
p
a
b
l
e
 
o
f

c
o
p
i
n
g
 
w
i
t
h
 
m
a
i
n
-

s
t
r
e
a
m
 
w
o
r
k
 
b
u
t

a
r
e
 
s
l
o
w
 
l
e
a
r
n
e
r
s

a
n
d
 
w
h
o
 
n
e
e
d

e
x
t
r
a
 
t
i
m
e
 
a
n
d
 
-

h
e
l
p
 
i
n
 
s
o
m
e
 
S
u
b
-

j
e
o
t
s
 
t
d
 
k
e
e
p

a
b
r
e
a
s
t
 
w
i
t
h

t
h
e
m
.

T
h
o
s
e
 
w
h
o
 
a
r
e

t
e
m
p
o
r
a
r
i
l
y

f
a
i
l
i
n
g
 
t
o
 
k
e

u
p
 
W
i
t
h
 
o
r
 
c
o
p

w
i
t
h
 
M
a
i
n
s
t
r

w
o
r
k
 
b
e
c
a
u
s
e
i
o

a
b
s
e
n
c
e
,
 
c
h
a

o
f
 
s
c
h
o
o
l
 
o
r

o
t
h
e
r
 
e
x
t
e
r

f
a
c
t
o
r
s
 
a
n
d

n
e
e
d
 
e
x
t
r
a

t
o
 
f
i
l
l
 
"
g
a
p
-

A

- H a 1 1
,

1

:
.

T
y
p
e
 
o
f

r
e
m
e
d
i
a
l

p
r
o
v
i
s
i
o
n

:
(
- S
p
e
c
i
a
l

.
S
c
h
o
o
l
s
.

P
r
o
v
i
s
i
o
n

_
_
_
,
.
.
-
-
-
-
-
9

.
.
.

R
e
m

P
r
O
v
i
s
 
o
n
 
'
i
n

p
a
s
i
c
s

f
R
e
a
d
i
n
g
 
a
n
d

N
u
m
b
e
r

C
o
m
p
e
n
s
a
t
o
r
y

L
i
n
g
u
i
s
t
i
c

P
r
o
v
i
s
i
o
n

.

S
u
b
j
e
c
t

S
t
i
m
u
l
a
t
i
v
e

-

P
r
o
v
i
s
i
o
n

?

.
.
:

S
u
b
j
e
c
t

R
a
-
 
I
n
f
o
r
c
i
n
g

P
r
o
v
i
s
i
o
n

1

P
r
o
v
i
s
i
o
n
 
f
O
r
,

S
u
b
j
e
c
t

,

A
d
j
u
s
t
m
e
n
t
 
c
o
r
k

.

.

T
y
p
e
 
o
f

t
e
a
c
h
e
r
.

.

.

o

,

.
-
;
-

,

T
e
a
c
h
e
r

t
r
a
i
n
e
d
 
f
o
r

w
o
r
k
 
i
d

s
p
e
c
i
a
l

s
c
h
o
o
l
s
. -

L

T
e
a
c
h
e
r
-

t
r
a
i
n
e
d
 
f
o
r

b
a
s
i
c
 
r
e
m
e
d
i
a
l

w
o
r
k
.

,

A
l
l
 
s
u
b
j
e
c
t
 
s
p
e
c
i
a
l
i
s
t
s

t
h
e
 
s
u
b
j
e
c
t
 
s
p
e
c
i
a
l
i
s
t

D
e
p
a
r
t
m
e
n
t
 
a
l
t
h
o
u
g
h

l
i
n
g
u
i
s
t
i
c
 
p
r
o
v
i
s
i
o
n
.

f
r
o
m
 
I
I

.

i
n i

N
o
t
e
:

F
o
r
 
I
I
 
A
,

m
y
 
c
o
n
o
e
r
n
e
d
 
i
s
 
n
o
r
m
a
l
l
y

a
l
l
 
s
u
b
j
e
c
t
s
 
w
i
l
l
 
c
o
n
t
r
i
b
u
t
e
 
t
o
,

A
d
d
i
t
i
o
n
a
l
l
y
,
 
s
o
m
e
 
o
f
 
t
h
e
,

m
a
y
 
a
l
b
o
-
b
e
 
a
b
l
e
t
o

c
o
n
t
r
i
b
u
t
e

t
h
e
 
E
n
g
l
i
s
h

c
o
m
p
e
n
s
a
t
o
r
y

r
e
m
e
d
i
a
l
 
s
p
e
c
i
a
l
i
s
t
s

a
t
 
t
h
i
s
 
p
o
i
n
t
.



-

-14C-

TYPE 9 PROGRAMMES OF RE1.:1,AL WORK

INTRODUCTION

As the Committee progressed'with its preparation of programmes for mixed
-ability classes, it became more and more obvious at remedial work would have a
crucial role to play in any pattern of work for the early years. The Committee
therefore decided to spend some considerable time on the problem of adequate
remedial provision. f

The Committee felt that a starting point and.a basic principle in approaching
the organisation of remedial provision should be that as much of it as possible
should take place within normal class units. Withdrawal for certain periods or
total segregation should only be used where the needs :of the children are of such
a nature that any other form of provtllon is unsuitable. From this starting point
the Committee then went on to explore the problem in greater detail.

It soon became c)).ear that certain questions about remedial work in general
-roull have to,be tackled before programmes specifically for use in the English
Dopartsent could be de -gned. The Committee decided, therefore, to-preface their
s:Iggestions for remedi I work in English withan outline of their views on these
general questions. The ommittee would like to acknowledge, with gratitude, the
assistance given them in hese discussions by Mr. W. P. Craig, Principal
Psychologist of Banff Education Authority.

izuEpTurs OF RELEDIAL EDUCATION IN GENERAL

Definitions of Remedial Work

The first and crucial general question concerns the ppecise definition of
remedial work in school. In many quarters the belief seems to ve become
established that the sole concern of remedial work is with t se who have
failed to master the basic skills either in reading or in nu.ber. The 4

Committee felt that this is a dangerously narrow point of view. While the
needs of those still struggling with the basics of reading and number must be
a continuing concern of remedial work, it is important to realise that a whole
range of other and ,quite different remedial needs can be found in mixed
ability classes. The Committee felt that it uas important to point out that
t:iere is not a single homogeneous group of "remedial pupils" and consequently
no single aim for remedial programmes.

The Committee then went on to examine the main types of remedial needs to be
found in Si classes and they attempted to illustrate the wide range of these
needs in diagramatic form. The result is the table given below. It should be
mated that the six types in this table are' not given as any sort of watertight
divisions but only as helpful descriptive points which obviously merge the one
into the other.

If the idea of a variety of remedial needs is al lept6d, then the obvious form
of provision would be individual programmes specially tailored for each pupil
in need. However, with current staffing levels, the Committee did not think
such a system was viable except for certain very special types o£ need.
Instead they felt that there should be some form of grouping of those with
similar types of need. They found the three-part division given in the table
a helpful one and went on to base their work on English .on it.

This arrangement gives' only two organisational boundaries.

(i) That between the special schools provision and the provision
provided in or' nary secondary schools, and this already exists by
statute.

89
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(ii) Theisecond is between those pupils still struggling with the Very
basics of number and reading and the rest of Lie secondary population.
This second boundary, however, need not be so ilgid as the-first
boundary has proved to be and it need not mean total and complete
separation of those in need of such basic provi,sicn.

(b) Responsibility for Remedial Work

The second general auestion ;:hich had to be tackled in the introductory -

1i3C ssions concerned the allocation of responsiit--y for the various tyres
of remedial-work. The Committee: felt that if th thre'e-part arrangement of
remedial Provision is accepted, then there are certain consesuences for
school organisation.

The needs listed it Part I of the thrse-pr.rt division are st nresent provided
for by stltute in separate special schools and cla4,ses,unde2 specially
trained teachers and the Committee therefore did not see this tyre of to-
visien as flling,within their remit for discussion.

For Part II of the three-part division the Committee see .the'need to have.
some form of separate provision with specially trained teachers, since such
pupils re-quire work of a kind which the average subject teacher in Maths or
English is not ,equipped to give. Moreover, to be effective, such work is. .

very tine-consuming, requiring as it does frequent and constant work on an
individual or small group ba,sis.

The Committee therefore see a need for some for of special provision for
those with severe deficiencies in the basic skills.

They are aware that such a recommendation may, to sore, seem to clash with
the comprehensive principle. The Committee have great sympathy with such
a Lmint of View and are convinced from their own experience that there are -

valid social and educational reasons for mixed ability groUpings in the early
second=y years. However, they feel it is red;.cing.e. valable educational
prinCiple to absurdity to su.ggest that the mixed ability classes must go
right down to the bottom of the ability range.

The last and most important conpequence concertS"Part III f the three-part
division. All of the four descrintive points of need in this secin they

. see -Is boin,7 the responsibility of the s-;b;Iect densrtrents themselves.

The Committee feel strongly that those types of need 'uhich are mainly
concerned vith the mastering of subject shills and content and with the
grasping of subject concepts must be catereor by subject specialists
alified and experienced in their own disciplines. They feel:that great

-ham can be done (and, indeed, has been lone) by banding pupils with
specific subject needs with those whose needs are of amore basic kind.
S "bject departments must be prepared to tackle those aspects of remedial
work which 7,roperly belong to them; they must resist the'temptation
.all-their remedial problems by separating ox withdrawing pupils in need to
a unit c:ts4.de of themselves.-

(c) Planning for .Remedial Work

THZ-lhird general question tackled by the Committee concerned the forms of
school organisation iihich might be adopted to discharce the various remedial

4

responstbilities.
. .

Part I of the chart is again the concern of special schools and classes', and:
therefore was not discussed.

. 0

Part II
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Part II, dealing- with those with Very tae -a used #n-reading .and numb erz, it was felt;

colloid for same Systemwhich would allow' those teachers specially trained in this
field sufficient scope to 'deploy their skills.

..

The Committee saw three options here in 'Organisation. ' gm.

4,i) The first is a totally separate class, usually of a small size. This
has the advantage of giving the special remedial teacher ample time to
Set about his difficult armed. time - consuming job. To*ever, it has a
disadvantage in that'pupils in such a class are separated from contact,
with their abler fellows. They find it difficult in consequence to fit
in with the wider social life of the school, ancr61ey may often be
stigMatised as members of a "special" class.

(ii) The second option is some form of withdrawal from mainstream classes to
special tutorial groups. This has the advantage that for many
activities pupils can be with their fellows and that they are not so apt
to be cut off from the wider life of the school. ,However it often has
disadvantages. The number of periods for withdFawal is often not
sufficient to allow specialists to have any real, impact. Also withdrawal
from classes can actually be counter-productive if during his attendance
at the withdrawal group a pupil misses out on a k lesson.

(iii) The third ''ossibi4ity is some formof combination of (i) and (ii) above.
Under this system, a separate'remedial class or set can be organised for
certain of the mainstream subjects ankthe pupils can re-join the common
course class for the others. Thus for example the special class can have
allocated to it'all the periods from such subjects as English and Maths,
leaving the pupils to stay with their felpws in other. subjects. Its one.
disadvantage is that once,pupils are allocated'to it .from a subject like
Maths they are effectively cut off from re- entering mainstream work in

" that subject.

The Committee felt that, whatever system was chosen, care.shbuld-be taken
to enrol in it only thoe whose grasp of the basics was very weak, and
this they saw as a vary small percentage of anyclass.

Part III of_the chart, it is suggebted, is the responsibility of the various subject
departments. The Committee considered the forms of organisation-which could be

%appropriate here. They saw five possibilities.

(i) Special inai4idual tutorials or assignments.within subject classes.

(ii) Special group work within Subject classes.;

(iii) Withdrawal from subject class for occasional periods in a special
tutorial group.

(.v) Special tutorial group as an extra to the-nordel allocation,of subject
.time.

,

(v) Setting. .

The Committee suggest that Principal Teachers and their staffs Will haveto make their
own selection from the above. The bulk of subject remedial,work would probably have
to be tackled by the first two methods. The fifth option, setting, was unlikely to
ap y in the first year to a subject like English for reasons outlined in the first
Da t of the_ document.

9 1
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me comm_ttee felt that thpre was a great need-to alert ilbject
tne ringe of- remedial needs in :art III,of the Chart. They would suggest that,

.)erhaps some special training :and additonal ti'me should be.madeavailf,ble

'or :;tatZf un.3ertaking, this. work. they strongly sugr.,,est that soeone, pehars
Al:',..1srA4., Principal Teacher, 2,nould be overall rosporsibility for

uork within each depart:..ent.. Ih Ent;lish Do .rtment sush,e
douldnav'e timcmake and co-ordinate provision for roiL,T, A -

..)ak,).t.off linguistic prov1 6ion. It wa.s also.sentel that where, for
- five English classes aretime-tabldd together', six teachers could

.e allocated for some of the week.14,7 periods, leaving one free to asSist tLe
Li-,achers with individ-al, group and tutorial work.

.Aen!-,fioation of.Remediaippupils

f_nal pcneral ques ion Ain the Corrittee tackled concerned the .diffi-
c,_ of .13ntifyin," pupils fnr the various'tyl-)es of re -edial nrovision.

-,trr T rf the three, part division has, of course; a4rstatu-ory procedure laid
ic1 fo: identificat

Pc!: Frt II,, Al itt 'felt that few difficulties should arise, "Troy:del-
.; a7,5 eonfineOrto the\ :w pupils aho had still not mastere3 tl-e very belies
if -.-cailn:: -Lnd number. Such pupils tend to stand o,.4,rati.er obviously in a

0 I

.:?:1 ability first year 'class,[ but if neea be, the diagnontit skills of t..e
--,..,'qi--t. -, remedial t4at, er can be of help.

.

III, each subject would obviously have to identify its own pupils
wore in need and devise sortie system of continuous assesn,ment, fol'ethis

:3 sui:.pested that Guidance staff could be very helpful in alerting s-b,;eof.
',:-7.:.rtments to difficulties a needs of particular pupils wIlion have cone to

notice in the course, of heir Guidance duties.

,
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THE CONT/IBUTION 'CIF -THE 3/TGLIT4 DFEFARTItflIT--TO REMEDIAL, WORK
,

.
,

Part I of the Table: Since such pupils are in separate schoOls ar'classes fte

. English Department is not called upon for a,contribution.

. -
-i

V

Fart II.orthe,Table: SoMe of the renedial-,ierh here will call for skills and

- 5
knowledge whibh most members of English Deportment will not

have. ?or other parts of the work however,, there can be ,

. .
useful liaison with the remedial specialistr-particularly'in

. .

the field of compensatory- linguistic prdvsion.

.4
.

t \
Part fII I-of the Table: ,Point A The biggest remedial task in EngliSh was seen to be '-',

-.
. ' at this point. Other subjects will obviouslyltave a role to

..-

.
play here-since it is true-that "every teacher La a,teacher

,

&' EnglishP. However, the role of English at thiS point is

, crucial and special effort shoo be made to discharge it.

In mixed ability classes run1as outlined. in Part I of this
document a lot can be.done for such pupils in individual
sessions with the,teacher disbursing or going cver,the

pupil's worh. However, it was felt that some special
.

44, programmes had also'" to be devised and that,these fell into

'five categories., .

. -,
.

.

(a) Reading programmes using structured material (e.g. SRA kits)

' to build up the shills necessary for extended and

/

/
reasonably speedy privte- reading.

/

/ (b) Special private reading programmes using selected books.
Such books should be of such a level of difficulty that
pupils at this point can have the satisfaction%o

5
finishing

them (an important point). At the same time the should

deal with topics and issues which are of momsnt and
relevance to the pupils.

(c), Special' programmes to encourage the art of listening 0

-- organised by the teacher while the rest of the class tackle

a reading or writing a-'J iment.

.

(d) Special close reading program7es. The purpose of thebe'will

be two-fold.- Firstly, they :ill. introd,scs,new-eoncepts to

widen horizons. Secondly, they should enlarge) reading
experience especially in the area of interpretative as

distinct' from the decoding shills, The Principle of

Enrichment is-crucial here. It may be necessary to choose
shorter passages -Clan in the mai'hstreara close reading

programmes. 5
,

_ ,
. )-

(e) Special contexts to encoourage pupils tO respond in writing..
Such: contexts may recrire.to be more "vivid and concrete han .

normal ones.. A series of hints may also have to be -' --'
.-,

.

provided to help pupils to 12tructure, their respon.bos. If the

tasks are relatively Simple, pqpilS who have become used to'

repeated fa4ure can have, the Valuable experience Of
completing laTsksin a way which gives them satisfactisn.

-

It will` 4e noted that all excepi,thefirst of these five are,

,, reallY specialibed,reMedial forms, of types bf programmes '

recommended elsewhero in the document as suitable for all

pupils. f7 3 i-)

The/
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,

The,first of the five cateFories will,'by its very .nature,
require reasonably frequent spells of,work by the pupil
over. a short period and teachers should make individual
arrangements for pupils to use such kits when the rest
of the'class are on other work.

.The other categories should perhaps feature once a week,
again chile the rest of. the class are busy on other work.
Teachers will select from the other four the programmes
which seem to be needed most by pupils in this group.

Examples of such programmes are given at the end of this.
chapter.

Point B It vas felt that this point could best be ca red
for by providing a lively, stimulating and sympathetic
atmosphere in the class as a-whole and in particular b
taking pains to ensure that,all contexts for work are
"meaningful" in the sense outlined in Part I of this
dOcument. It was not considered necessary to prepare
special progAmmes for this point tho,igh it might be J

necessary for teachers to pay special attention to such .

pupils and to devote more individull time to discussion
with them.

47 Point C This point is not so important in English as in
some of the more sequential subjects. However, occasions
can arise when a section of the class fail to grasp some
point covered in previous work and require extra help to,
cope with it. Obviously some for; of group lesson is
required while the rest of the class get on with other

work. Examples calling for such treatment could be
failure to grasiosome elenentary point in punctuation or
the failure to cope with the format appropriate to some
piece of writing called for in a -,.:-oject. Otherwise
English is not called upon to 71-oe- such of a contribution
at this point.

Point D This point is really only applicable in
sequential subjects.

POINTS TO BE BORNE IN MIND WHEN DEALING urn 3EIIEDIPL NEEDS

In conclusion the Committee felt they would like to drau attention to three p4nts
concerning the approabh to remedial work.

1. At all times teachers dealingsuith remed,i.al Dupilo must first of all deal frith

attitudes which ma% have developed because of repeatel failure. In the more
extreme cases teachers will have to try to give pupils bAck their selfrespect
and sense of importancein.the school context.

2. Ther
co

meani

are no ,short_ cuts in compensatory langtiage work. Language exercises At
text are of little use. I.Pupi,ls must be j.Ven lanci'lage experierice,in
ful contexts.

.

3. The second of the four basic prinaiplessis crucial for points IIIA and IIIB

on the table. The 1pvd1 of pupils' skill in.langua(.7e only increase if
they meet denanding ecInceptikpd if.thezcan.see thb relevance of these concepts

,e
to theirli:ires.'

A
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() STRUCTURED READING PROGRAMME

-0SRA READING LABORATORIES
7

The kit which was found suitable for work at this stage was IIc. By employing

the, kit with a small group of selected weaker readers while the rest of the class

was ngaged on another activity, substantial improvements pi basic reading skills,

achieved.

It is recommended that teachers using the kit should think in terms of two

consecutive periods per week,over a limited period of week's (e.g. 3-4 weeks). The

process can be repeated, if necessary, after a reasonable interval. The Principle

of Balance will be least impaired if SRA work is done with these pupils when the rest

of the class is engaged on such activities as close reading, or extended programmes

on the novel. There is considerable. danger to the Principle of Balance if SRA work

is so protracted as to become,a way of life for these pupilg.

NOTE: During fieldtesting it was found that the best results Were obtained when

the rest of the class was engagedin ,ta silent activity. The distraction of

noise had an adverse effect on the performance of pupils using the, reading

laboratory.

7

9 5
(
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The Committee purchased
readers and they were tested

-- I

The books tested were:

a selection of books specifically deSigned for slow
in classroommaditions throughout Banffshire.

A

The Joan Tate Books from
Instant Reading Books from
Booster Books fi-om

Bull's Eye Books from
Focus Books from
True Adventure from
Junior Biographies from
The Kennet Librery frOM

Heinemann.
Heinemann
Heinemann
Hutchinson Educational
Blackie
Blackie
Blackie
Blackie

wii,h whom these books were use ,Tould correspond to. those

oh the e ::planatory diagram of the Remedial Progranr'e.

Thefo:leJing corclents on the various publications tested withthe children
r. 1130 to teachers.

-%1.-3T= READMS" W. C. H. Chalk. Published by Heinemann

TI.is is a deservedly popular series. They combine excelleht stories with a
e sy level of language. The stories which progress from school adventures

tz, science l.fiction are very imaginative and well illustrated. They
ycr.L,lar with the group because tile level of entertainment returned for a

r- .-oadi-:Ig effort is high. 4'

I-CCSTER BOOKS' 4. C Publi d by Heinemann *

ti

TIsoe books are intended to provide a further nstage in progrtcs after the
Rea'1,1 ,:n6' )(.0cs have been consumed. Because4of the limited- number of

purct.:_sed it was not possible to introduce thaselpooks in the
c6- frlca,-t..at tie py:c.,liThers intend. (BoosferBooks are pr"Oressive in difficulty
2 TIL, early titles were read and enjoyed by the pupils thOlgh','when

they Jere r.,1plys notably less,poT11.-Ir than the 'Instant Reading' Series
beca.,de Of the effort 'it -,;as acessarY to invest in them.

'BULLS-EYE BCOKS' Hutchinson Educational

Vie 'Bulls-Eye Books' purchased were: !Dr. No', !The Triffids' and 'Red in
.

I

O

. Me;3 are adult books that havb been cut down to'the most basic type of .prose

X _lbl.. They have,the'tremndo,ls advantage of being known titles and benefiting
, c',

a f c f::..m spin-off publicity and television programmes. They are very effectively
f.'.:,.: ,22,1 printed and, in, outward aPpearance, they resemble any: adult paperback . .

112er. They provoked an immediate response of excited interest, in the group
e,,,i -'::: better IIIA rul)2114 1:anaT.,1 to ,lastei them.:

,,
.

11PCTTS ?QM) 0?(Yrf:e Kee: Fltb142::0 by BlAcIde .

1

tLe :dhrlocf J!;a1,,i,.:79. Qf any (#' books tast
'diffieslt uu.:--ls (-vs jnAeed there is in the

:,:.:ht.onces lresh-,r+ ..:4:70.-timiola.
.e,

frcillent

-J TRITE ADVErTURE'T
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ADVENTURE' Published y Mackie

This ts an easy series which was popular w.i.,th many children because of the low

gt reilairPland thA hrcnrityLafjaealtatteal_
4

rer4onse.

A: TATE ";OOKS' Published.WHeinemann

r,; This is an sit: ":ve successful series of 'rhich four of the titles are ideally

to the age r: ._-3 u_ldei- discussion. They will provide the IIZA pupil w,ith worth -

"h_-le stor_es at a useful level of difficulty.

the--1-TTv.e-Adventaseries-anA provoked. zach. .t.)1.4PA

. 110'3. A ion stocking a library for this purpose the teacher would do wall to consult

the School Library Association in Scotland publication "Books fdr Reluctant

Readers in Secondary Schools" which contains a very comprehensive selection

of material together with a brief summary of plot.

4

!

kibUGGESTIONS
7

1. .English departments are advised to spend a fair amount of money on such reading

material and to purchase a wide range of titles.
4

,2. English department`s are advised to be alert to new publications for such
There should be a steady flop: of inspection copies to and from the school.

'3. The' teacher should Erierd against pupils under-extending themselves with
comparatively easy reading matter.

4. Ti e teacher should not lattempt to hasten the progress of a slow reader to such

an extent that the pleasurable ?art of the reading activity becomes submerged

k in strain. Progress shoulf be slow but sure towards more difficult material.

5. Though a firm trad4tion of private reading can give the busy tgacher extra time

with other groups, correction or :reparation, the Committee recommend that the
teacher does not always use it in this way. He should observe the class on many

occasions and thus be in a position to gauge under-extension by the lazy chile.

6. The Committee recommend that some kind of generalLv visible progress record be
Izept'both as an aid to the teacher and as a tangible end-product for the effort
invested by the slowjeader. .

I
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(c) PROGRAKME

The mostsatisfactorymethosLfaInd_ofgA=Iragi.pg_allOh_pupils. to_

seems to be the extensive use of tape. The.teacher can record stories which can
'cc heard either b an individual or by R small T A ' tR. ''.

re.,t of a class, use may be made of headsets. Up to six are available (ch aply)

in-Arnolai-e---24ntre-4She:re Oaguld, cif terser; a- se_ . v .ie-luii.eA in the form of answers to questions which can be incorporated in the
tape.

1

1
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(a) SPECIAL C READING PROGRAM

A VISE FROM THE POLICE

Festiva
n n & - -.v 511161116 cie solo It i le char

. Charlie Hunter's father,' the choirmaster, is furious with her because the
3 To - -

I suppose Angela /id- not like to tell Mr. 'Hunter -net-she MAS /ateloecause "she-
hail to go to the police station. Not that she had done anything wrong. But it was
a bit awkward. A policeman came to our house to enquire about some shop-lifting at
our sweet and tobacco shop in Fore Street. Apparently Angela saw some suspicious
charac-ters when she was there and the police wanted her to tell them all about it.

So by the
church for the
whole choir w
me afterwards,
with Charlie a
late.

time they had finished questioning her, she was late reaching the
singing testc. She was too shy to tell Mr..Hunter in front of the
t had happened. I couli not think what had happened, but when she told
was- furious with her and witih Mr. Hunter. I think I will have a word
hool tomorrow and ask him to tell his father exactly why Angela was

Another thing made me furious. Cur neighbours saw the police call at ouriou'de
and started gossiping. Then young 3eorge Jenkins began to shout at me saying that
our family was in trouble with the police. That started it. I told him he was
probably the shop-lifting exert the police were looking for. This made him attack
me, as I hoped, and we had a real set-to in the street. Up went the windows, and
other kids gathered round and there was quite a scene.

George and I were hauled off hone by our mothers, but not before we had given
each other quite a few knocks. Now I'm furious with him, uy mother, Angela,
Mr. Hunte'r and with the en4re police force! No doubt I will be adding my father to
'the list shortly after he cames home: I know he will be pretty angry with me when
he ears about3my street fghti

must get a messa through to Mr. Hunter about Angela being late for the
"On Wings ,of Song".

But
:solo test f

I ssuppose orge Jenkins and I will soon be frienlly again once the real truth
about the police sit is known in our street.

from "Plea re in English - Stage OPp" published by Longman.

SUGGESTED LESSON PLAN

1 Read the passage, at 1- t twice, to the group.

erect questioneto recap-on the narrative line.

3. The dubstance of the passage is the way that people react to involvement with the
otth--blae police.

a) Consider and discuss why Angela did not want to tell Mr. Hunter the truth
about her being late for choir practice, Ask the pupils what they would
have done in Angela's place.

b) Consider and discuss if Mr. Hunter was right to be furious with Angela.

c) Consider and discuss the reasons for the street fight between the writer
anti George JenkiTlf4.

d) Consider why_it was essential for the get a message to Mr. ,Hunter.
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(e SPECIAL WRITING PROGRAlIMES

The Committee have found that "Write Around Cards". published by Blackige serve
the needs of supplying'the right kind of stimulus for this work, though there are
other suitable stimuli on, offer from other firms. They suggest the following

pldr1 bAa'e -unptile ,ca.rd7nAtthe Fete-. This consists of six frames,
illustrating the adv' dtukes of four teenagers- at a fair.

(34m7m1.7_7=maxey

1. Teaching in thie story. The stimulus will not be effective for such pupils
unless the teach gives them a start by asking a series of simple questions to
establish the cor ent'of the different frames and bring out the development of the
'narrative line. ,

C

i. How many people are there in the story, and what sort of people are they?

ii. Whatlare they talking about in the first frame?

iii. .In the second frame they have arrived at the fair ,and are looking around,
try #g to decide what to do. What do they see?

iv.. Th third frame could be called "A Happy Moment". Why?

v. Cleat they went on the "Dodgems". Are they enjoying themselves?

vi. Next they Trent on the Big Wheel. What unfortunate thing happened as
they were going round?

vii. Row does the last frame suggest a happy ending? How did this come

about?

_2. Assignment. Having asked these questions and encouraged a little simple
discussion around them, the teacher may briefly recapitulate a suggested
narrative line, and then the pupils can be asked to write their own versions of
the story. One useful method may be for the pupil to imagine himself or herself as
one of the four involved in the story.

100
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TYPE 10 - ADDITIONAL PROGRANT.ES TO CATER FOR THE SPECIAL NEEDS

OF THE MOST ABLE PUPILS

In mixed ability classes, at 'the opposite en of the spectrum from tine Retiedial,
there will uftua be childreh -whose abilities are marketily-in--exoess of---the- norm_

Frequently such pupils will be left with time on eir :SG s a er comp e ing 1-

-_ _normal_,elase work. Teachers musti'reallse that 'more of Vie same' is not the answer.
The provision of additional materiel should be based onThe following consil7e1-fftlmmil=r--

a) It should be more exacting both intellectually and linguistically.

b) It should not overlap ma*rial that may be used in,subsequent years
by the same children.

c) It should be pleasurable,isince a child who-is working on his'own
requires added motivation.

d) The work should be of such a natur( that it does not place unpue stress

on the time and personal resources of the administrator. There are

others/ in the class who need his services as a teacher.

'SUGGESTIONS

The provision of guided Private Reading is one way of satisfying all criteria.

In practice it will probably be best to utilise the existing class library, stiffened
by the addition of carefully selected texts of a suitably demanding concept level.

A second possibility is additional language usage practice at a more advanced

level. Teachers will fin& that the examples and assignments in 'Language in Use',
published by the Schools Co cil, are suitable for individual work.'

A third possibility is the purchase of a feW high-quality Resource Books, prefer6.
4 ably with assignments, -Co be made available on an individual basis. Again, it is

imperative to ensure that the particular book chosen is not one that will be generally
adopted at a later stage in the course.

o.
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APPENDIX

Stage I, of Structuring - Alternative I.

-Week t
.

.
4 .44

orm I

3

4,
5,

6

7

8

9

10

11

12'

13,

14

15

16

17

;

.41

$ ,
,r . .e

3

.A.3 3117°

PROJECT

BLOCK

(4 periods

per week

out of 6)

4,

Term III

(2 periods

per week)-

,UNALLOCATED

TIME

1 3

NOVEL,
READING
BLOCK
(all neriodsl_

3

4
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Re Hof Structuring - Alternative II

Term I

"Week 1

4

2

3

4

5,

,7

9
C)

10

11

12

13

14

15

16

17

vl

Term II

BLOCK

(all periods)

-HIMR

PROJECT

BLOCK

(4 periods

per week

out of 6)

(2 periOds

per week)

UNALLOCATED,

TIME

1144.r"

_

Term III

NOVEL
READING
BLOCK
(all periods

1:

. ;7 .:

.

,

"'b'
f:*

; , "4.% ,
4.30,

,
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APP :END IX II

--SUGGESTIONS FOR-2A-1DEPARXM

ON P tie.%

*V.

U

Note: suggestions refer to a typical number of times any programme should occur in
a session.

I. '1W2IEMEME112§.
-4..

1.. The.Project: one major and one minor per session.

2. ,Close Reading: eighteen per session. (Some of these will last only one
period, others two).

3. Programmes Using Literature and Related Stimuli.
d

(a) Poetry: It is difficult to allocates specific figure to this,
since poetry can be used in so many different wad ,in_

the -Friglish classroom. See the appropriate section.

(b)\,Short Stbries: sevenper session. (Some read without comment).

(c) Novels: one novel 'clock for cla6b reading, though private novel-

reading forms an important part of other programmes.

(d) Thematic Collection of Various Literary and Other atimuli:
two per session.

(e) Drama Texts: A difficulty here, depending on the length of the
drama texts. Assuming. normal one-act pliiye, about three per
session.

6

4. Programmes to Encourage Private Reading:, at every avaiiable opportunity
in accordance with the recommendations in the appropriate section.

II. -Minor Programmes

1% Language Programmes: three per ses11.9n though should be borne in mind
that much incidental language work will occur in other priogrammes.
Occasionally, also, direct lessons of a corrective nature will be required.

2.. Personal Writing Programmes: two per session.. :

3. Programmes to Explore Issue of Interest by Class or Group Discussion:
.two.per session.

,4. Creative Drama; this again is a special case depending on the
availability of spqcalist assistance and the individual' ability and
interest of the teacher; since conditions vary so widely from school to
school, any time allocation would be misleading.

105
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APPENDIX /II

HECK--LIST FOR -MONTHLY- REVIEW

The following questions summarise the main considerations an English teacher
should have in mind' when conducting the monthly review of progress, remembering
always the Principle of Balance.'

Have the major programmes those designated'in Part One by an asterisk) been
, adequately represented during the month?

2. Has a note been taken of the essential items that have not appeared or have been
treated inadequately, so that provision can be made for them in the planning of
werk_for the following month or later?

3. Has thought been given to the placing of the more occasional programmes (e.g.
Class or Group discussion) so that the Principle of Balance through the year can
be observed?

4. Has ther.e i'ficient variety of programmes based on literature? (There are
sub -types a to e and it can bean easy matter to neglect the range offered within
this e of programme.)

5. Has undue prominence been given to any activity at the expense of those that are
more vital?

THE OVER-RIDING CONSIDERATION 13 BALANCE

106z
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APPENDIX IV

te

SU6GEbtED LUDWUbIliON bbLIJUN kW( A Thdill MAMINATION l'AFER

cLswatheL---1-oUpwingAnformati,on.--c--
-Read. the Who're queStion before starting to write).

A. All of your life you have lived in the same house and town. Now your father
is moving to a new job 100 miles away. You will be leaving everyone and
everything_ that is familiar to you and be going to a-life which will be very
strange. You are not really looking forward to this move. Imagine the things
that would be going through your head as you lie in bed the night before you
move.

ASSIGNMENT 1: Write an entry for your diary, trying to show these thoughts
and feelings about all you are leaving behind. (Try to write
about 8 10 lj.nes). . (8 marks)

B. You have been in your new home for nearly a month now. Things which you were
dreading have turned out much better'than you expected.

ASSIGNMENT 2: Write a letter to a friend in your last school, telling him/her
how.you are settling in. Try to show how much your attitude has
changed since you wrote your diary entry. '

(Your letter should have at, least 3 paragraphs).' (12 marks)

1d7
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APPENDIX V 1P

TIM ATITTT.IARY ElIdDISH ."

044

While th4Pgreater part of the Committee's,recommendations.for a balanced
-bolgtiSh--cDureris-based on the concept or sliNectautonomy'-VdtKIK-thecurriculum
if is none the less true that t 'here are occasions when.the subject has a legitimate
ancillary role tO.plarin the working of the school. ./

An example of this might be when there hat-been an outside visitor to the
school and eith'er a speech of welcome or a letter of thanks has to -begiven. It is
clearly an Enl.lish Department responsibility to ensure that the task is carried out
as a part of the general learning activity.

,

A further example of a cipe for such a special programme may be the need to
introduce first year.pupils tethe,conventions and disciplines of formal meetings
so that they may be helped to takdlan effective part in such organisations as the,
School Couneil and extra-mural Societies.,

It is to be, hoped that special programmes of this kincikbill not
frequently as to interfere with the Principle of Balance.' 1

0

A

1

108

ur so



7.)

k

)

107

ACKNOWLEDGEMENTS

Tte,thanks t.e Committee are due to the following for permission to
reproduce copyri ht material:

1. Laurie Lee and The Hogarth Press for the extract 'First Lesson' from
'Cider Withltsie'l.

2. Myfanwy Thomas and Messrs. Faber &,Faber, publishers of 'Collected Poems'
by Edward Thomas for"Adlestrop' and for 'A Cat'.

3. Carl Sandburg aid HarcoArt BraCe Jovanovich, Inc. for the poem 'Akithmetic'
from 'Complete Poems'.

4. e. e. cummings and MacGibbon & Lee Ltd., publishers of COMPLETE POEMS by
e. e. Cummings for 'She being Brand'.

11L

.1.5. Leslie Halward and David Higham Associates, Ltd. publishers of 'The
Breadwinter'.

6. Charles E. Carryl and Houghton Mifflin Company, publishers of'Admiral'A
Caravaio from which comes the poem 'The Plaint of the Camel'.

7. Camera Press Ltd. for use of the photograph 'Whites Only'.

8. Alex for the extract 'Where are you walkig around, man ?'. rom
'A Walk in the Night'.

. _

9. Yglesias and Hughes and the Longman Group Ltd., for 'A Visit from the
-4" Police' from 'Pleasure in English'.

10. Faber and Faber, Ltd. for "Billy the Kid' from 'The Hot Gates' by
Wil iam Golding.

11. C les Causley ancl,Rupert HartDavis for 'Timothy Winters' from
Itnion,Streetl.

-

..- In the following cases permission has been sought but has not been
confirmed at the time of going to press: ./

1.,sThe poem The Mongol' by Jennifer Noble.

2. The poem 'Silence' by Eugene Gomringer.

Na. e


